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ABSTRACT
School libraries were designed to provide equitable access to reading and research
materials for all students. Over the past few decades, staffing of school libraries has become a
controversial topic as school leaders opt to eliminate school librarians due to budget constraints.
Consequently, there is staffing variability in school libraries. Research indicates that a school
librarian is a critical component of a successful school library program. Despite this, some
schools with staffing variability in the school library are finding ways to implement an effective
school library media program. This research study examined effective school library pedagogical
practices in elementary school libraries where there was staffing variability. The study took place
in a large urban school district and sought to understand the role of the school library in a
school’s comprehensive literacy program. Using a sequential explanatory mixed-methods
approach data were collected during two phases. During the first phase of the study, 30
participants responded to survey questions that consisted of seven construct variables which are
indicators of an effective library media program. During the second phase of the study, ten
participants engaged in semi-structured interviews that consisted of questions following an
Appreciative Inquiry approach. This approach allowed the researcher to identify what is working
well within the district. Several barriers to the implementation of an effective school library
program also surfaced. The analysis of the data revealed that there was no statistically significant
difference in how school principals and library staff responded to the survey questions.
Additionally, there was no statistically significant difference in how participants from Title I
schools responded when compared to participants from non-Title I schools. Survey data was
analyzed to identify effective pedagogical practices in elementary school libraries. Thematic
analysis of interview data expounded on those effective practices in elementary school libraries.
iii

This study provides guidance for district leaders and school principals seeking to implement an
effective school library program and insight into how the library program can contribute to the
school’s comprehensive literacy program. The findings can guide future research on effective
school library pedagogical practices in the field of public education and school libraries.
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CHAPTER ONE: INTRODUCTION
Reading is fundamental—the gateway to all learning. However, an intense focus on
standards-based instruction and state assessments has greatly decreased opportunities and access
to free voluntary reading experiences (Rumberger, 2018). In an era when legislation is driving
literacy education, educators should be leveraging school libraries to complement classroom
literacy instruction and increase student reading proficiency. Students with multiple risk factors,
such as poverty or having a parent who did not graduate from high school, are more likely to
score lower than their peers do on reading assessments (National Center for Education Statistics
[NCES], 2017). Research has shown that students who are not reading proficiently by fourth
grade are less likely to graduate from high school; students living in poverty are in even greater
danger of dropping out of school (Hernandez, 2011; Johnson & Donham, 2012). According to
Krashen (2012), school libraries with at least 500 books can offset the negative effects of poverty
on literacy development. Correlational studies confirm that free reading opportunities for
students and access to books contribute to an overall increase in reading and writing proficiency
(Krashan, Lee, & McQuillan, 2012). By developing a successful school library program, schools
can ensure all students have equitable access to books and free reading time, which will
contribute to student literacy improvement.

Statement of the Problem
During the recession of the past decade, schools experienced challenging budget cuts and
difficult staffing decisions resulting in a decline in the number of certified school librarians in
public schools (Lance, 2018). Nonetheless, the current standards-driven era continues to
1

emphasize the requirement that all students read on grade level. This remains one of the most
pressing goals of elementary education (Every Student Succeeds Act [ESSA], 2015). The
literature indicates that schools with a strong library program can have a tremendous positive
impact on developing student literacy skills, particularly in urban school districts (Kachel &
Lance, 2018). Despite staffing limitations in school libraries, the provision of a well-designed
school library program will allow students equitable access to reading and research materials as
well as a library education to support the development of student literacy and critical thinking
skills.
Current research has identified the need for qualified and certified library media
specialists for successful implementation of school library media programs (Johnston & Green,
2018; Keeling, 2018). Many schools, however, are replacing their media specialist positions with
a variety of school staff, including parent volunteers, paraprofessionals, other certified teachers,
and part-time teachers, or staff with dual roles. This variability in staff has created a knowledge
gap with respect to how school library media programs can be designed and implemented to be
effective in supporting teaching and learning.

Significance of the Problem
The National Defense Education Act of 1958 provided the first federal dollars for school
libraries with the purpose of improving education in the United States (NCES, 2005). This
funding was the result of legislators’ understanding that the school library had the potential to
become the hub of student learning, create opportunities for inquiry, and develop citizens
prepared higher education and the workforce. It was not until the Elementary and Secondary
Education Act of 1965, which allotted $100 million for school libraries, that school
2

administrators began to regard school libraries as an integral part of the school system (NCES,
2005). President Lyndon Johnson envisioned the school library as a means to address the
inequities in the education system and to combat the disparity in access to resources that
economically disadvantaged students face. Despite Johnson’s vision and the assigned federal
funding provided to states over the decades to support the development and sustainability of
school libraries, there are states that do not require public schools to develop a library program
managed by a certified school librarian. The Florida state legislature does not require school
districts to allocate funding for school library staff. The Florida Education Financial Program
designates funds specifically for the purchase of library print and digital resources, but not
staffing. Consequently, when faced with challenging budget decisions regarding personnel
principals may eliminate the certified school librarian position (Lance, 2018), electing to staff the
school library with other certified teachers, paraprofessionals, or staff serving in dual roles.
Current research has indicated that nationwide, 91% of public schools have a school library
media center, but only 66% have a certified school librarian (Tuck & Holmes, 2016). Table 1
provides an example of a Florida school district’s library staffing at the elementary school level
as identified by school principals.

3

Table 1
Elementary School Library Staffing
# of
schools

Media specialist
certification

Staff also holds
other teacher
certifications
x

Staff also holds
educational leadership
certification

Paraprofessional or
other non-certified
staff

Title 1 school

1

x

1

x

No

2

x

Yes

Yes

2

x

2

x

5

x

No

x

No

7

x

x

Yes

8

No

x

9

x

No
Yes

With the growing trend of eliminating the school librarian position (Kachel & Lance, 2018),
inequities within a district may exist due to the decision to staff the media center with
noncertified persons or other certified teachers who do not have a background in library science
or have not had training to maintain a high-quality library program. Lance and Kachel (2018)
analyzed the impact of high-quality library programs over three decades and identified the
following benefits:
● Positive correlation between a certified/qualified librarian and student performance on
standards-based assessments
● Reading scores consistently better in schools with school librarians
● Fewer below average reading scores
● Higher achievement among vulnerable populations
4

After performing an exhaustive search of the academic databases, EBSCOhost and ProQuest,
the researcher found three is no research to support staffing variability within the school library
media center or data to support high-quality library programs without a certified librarian.
Consequently, within a school district there may be a robust school library media program in one
elementary school while in another school, students may not have access to adequate library
services. The inconsistency in staffing can create inequities within a district. Current research
depicting effective school library programs has included a certified teacher librarian, but the
research does not indicate school library programs can be effective with alternative staffing and
does not highlight effective school library media programs in schools with staffing variability.

Purpose of the Study
The purpose of this sequential explanatory mixed-methods study was to identify effective
school library pedagogical practices in elementary school library media centers and to
understand the role of the school library in a school’s comprehensive literacy plan. The study
was set in a large urban school district with staffing variability in the school library media
centers using an Appreciative Inquiry (AI) approach and Capacity Building theoretical
framework (Cooperrider, Whitney, & Stavros, 2008; Stringer, 2013). An AI approach focuses on
what is working well within the organization and then integrates those effective practices to
increase positive outcomes (Cooperrider, et al., 2008). Capacity building within a school
organization is the process by which individuals collaborate and learn from each other to become
more competent in their role(s), with the goal of having a positive impact on teaching and
learning (Stringer, 2013).

5

Identifying the pedagogical practices and skills of certified and non-certified persons
tasked with running the school library media program could lead to improved organizational
practices and equitable access to resources for all students within the district. Identifying and
sharing data collected from this study with school leaders may improve the overall
organizational practices related to a school’s library media program. This study contributed to
the limited research in the knowledge of, as well as training and support needed for, school
library staff who are not certified librarians or certified media specialists

Research Questions
The following research question will guide this study:
1. What is the role of the library media program in a comprehensive school literacy
program?
Data from the following research sub-questions will aid in identifying effective
pedagogical practices in elementary school library media programs:
1. What are the steps school leaders take to implement their successful school library
program?
2. What are the steps school library staff take to implement their successful school library
program?
3. What are the characteristics of library staff and school leaders who have implemented
successful school library programs?

6

Research Design
In this study, the researcher used a sequential explanatory mixed-methods design to
describe library media program pedagogical practices in an urban public school district to
maximize use of school libraries for teaching and learning and to better understand the role of the
school library in the comprehensive school literacy plan. The researcher also collected and
interpreted data in two phases. This complementarity two-phase method allowed the researcher
to use qualitative data to explore themes that were statistically interpreted from the quantitative
data (Ary, Cheser Jacobs, Sorensen Irvine & Walker, 2019).
During the first phase of the study, the quantitative methods phase, the researcher
collected data utilizing the state-developed EXC3L³ rubric, which is aligned with the American
Association of School Librarians (AASL) 2019 standards, combined with questions to assess
literacy practices of schools, that were used with permission and developed by the International
Literacy Association (2019). The questions delivered via a Qualtrics© or print survey can be
found in Appendix A. The constructs within the survey instrument included: (a) assessing school
literacy practices, (b) evaluating instruction, (c) curriculum assessment support, (d) resource
management, (e) program administration, (f) environment, and (g) advocacy.
The survey instrument allowed the researcher to collect data to analyze the effectiveness
of the school library programs in the elementary school libraries and gain insights into school
literacy practices. A qualified panel of educators and library/media program experts provided
content validation for the survey questions using the Delphi method (Iqbal & Pipon-Young,
2009). The Delphi panel’s primary purpose during the quantitative phase was to review the
survey for question and response clarity. Through three iterations, the survey was slightly
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modified to improve understanding of library media jargon and to make the survey more
accessible to staff members who may not have a background in library science.
The study’s second phase, the qualitative methods phase, used an AI format to develop
interview questions to complement the quantitative survey questions for addressing the positive
core of the organization, which is “that which makes up the best of an organization and its
people” (Cooperrider et al., 2008, p. 437) within the school library media programs. This format
allowed the researcher to understand what is working well within the district using the
discovering stage of AI by crafting questions that encourage the participants to share stories that
illuminate the strengths of the program. The researcher developed the questions following AI
guidelines, which require the interviewer to ask questions that invite participants to focus on
what is working well and an inquiry approach that “moves in the direction of evoking positive
images that lead to positive actions” (Cooperrider et al., 2008, p. 106). A qualified panel of
educators and library/media program experts provided content validation for the interview
questions using the Delphi method (Iqbal & Pipon-Young, 2009).
A purposive sampling of the total population (N = 74) was used for the quantitative phase
of this research study, which was based on two staff positions: (a) the individual assigned to
work in the school library media center and (b) the school leader who was tasked with supporting
and supervising the school library. Of the 37 schools, 30 participants responded to the survey (N
= 30), with 24 unique schools represented. The survey was used to recruit willing interview
participants. Sixteen respondents indicated a willingness to participate in an interview. The
researcher used purposive sampling to select candidates who fit the following critera: (a) an
equal number of principals and library staff; (b) library staff representative of the staffing
variability within the district to include at least one certified media specialist, paraprofessional,
8

and teacher; and (c) both Title 1 and non-Title 1 schools. The researcher conducted semistructured interviews until saturation was reached (N = 10). The interviews were conducted at a
location convenient for the participants and were recorded using a voice recorder on a passwordprotected cellular phone and then transcribed using Rev.com, a transcription service. The
interview protocol contained member checks to ensure responses were recorded accurately (Ary
et al., 2019).
The use of Appreciative Inquiry and Capacity Building theoretical framework
encouraged participation in the study because these approaches are known for highlighting
positive traits within an organization as opposed to identifying problems (Cooperrider et al.,
2008; Stringer, 2013). Study participants included staff with undergraduate degrees, graduate
degrees, and doctoral degrees. Each brought varied experiences and knowledge of school library
programs and library science.

Definitions of Terms
The following terms are defined to help the reader understand the context of each term in
this study.
Appreciative Inquiry:
Appreciative Inquiry is “the cooperative search for the best in people, their organizations,
and the world around them. It involves systematic discovery of what gives a system ‘life’ when
the system is most effective and capable in economic, ecological, and human terms”
(Cooperrider et al., 2008, p.433).
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Complementarity Approach:
A complementarity approach “involves seeking elaboration, illustration, enhancement, or
clarification of findings from one method using results from another” (Ary et al., 2019, p. 519).
Delphi Method:
The Delphi Method is used to “determine the range of opinions on particular matters, to
test questions of policy or clinical relevance, and to explore (or achieve) consensus on disputed
topics” (Iqbal & Pipon-Young, 2009, p. 1).
Learning Commons:
Learning Commons is a shared flexible learning space that can be both physical and
virtual and provides digital and print resources as well as a space for technology access,
collaboration, creation, socialization, and instruction (Loertscher & Koechlin, 2014).
Library Staff:
Library staff include media specialist, paraprofessionals, teachers, or other school staff
members who work in the school library full- or part-time or volunteer to be involved in library
management and operation at all levels (American Library Association, 2019).
Flexible Scheduling:
Flexible scheduling provides access to the school library when teachers and students need
access, otherwise known as open access throughout the day (McGregor, 2006).
Fixed Scheduling:
A fixed library schedule requires teachers and students to visit the school library during a
set schedule or period of time (McGregor, 2006).

10

Media:
Media comprise print and digital materials such as, books and research resources,
technology, and research databases (Teach, 2019).
Paraprofessional:
A paraprofessional is an individual who provides instructional support services when
under the supervision of a teacher and noninstructional media center/library supervision (Florida
Department of Education, 2018).
Phenomenological Studies:
Phenomenological studies involve “qualitative research that focuses on understanding the
meaning events have for individuals in particular situations” (Ary et al., 2019, p. 563).
Qualitative Research:
Qualitative research is “a generic term for a variety of research approaches that generally
gather nonnumeric data to study phenomena, without predetermined hypotheses” (Ary et al.,
2019, p. 564).
Qualtrics:
Qualtrics is a software management company that provides businesses, educational
organizations, and individuals with tools to create surveys and polls and generate feedback and
reports that can be distributed in a variety of ways. Results from the feedback and reports can be
downloaded and analyzed (“Qualtrics,” n.d.)
Quantitative Research:
Quantitative research is “research that gathers numeric data through controlled
procedures and analyses to answer predetermined questions or test hypotheses” (Ary et al., 2019,
p. 564).
11

Sequential Explanatory Mixed-Methods Study:
In a sequential explanatory mixed-methods study, “quantitative data is collected first
followed by qualitative data” and “data [that] are collected and examined in one stage inform the
data collected in the next phase” (Ary et al., 2019, p. 521).
School Library Media Center:
A library media center is an organized collection of printed and/or audiovisual and/or
computer resources which is administered as a unit, is located in a designated place or
places, and makes resources and services available to students, teachers, and
administrators. A library media center may be called a school library, media center,
resource center, information center, instructional materials center, learning resource
center, or any other similar name. (NCES, 2004)
School Library Media Specialists:
A school library media specialist is a certified teacher who manages the school library
and teaches students about research, information, and literature as well as technology and
information databases; typically he or she has a master’s degree in library science (Florida
Department of Education, 2019b).
Transliteracy Skills:
The ability to map meanings across different media and “the ability to read, write and
interact across a range of platforms, tools and media from signing and orality through
handwriting, print, TV, radio and films, to digital social networks” (Thomas et al, 2007, p. 1).

12

Limitations
Every effort was made to ensure that the research for this study was conducted ethically
and followed research standards. However, the study may have limitations because of the
following:
1.

The study takes place in one school district, which may not allow for transferability
of findings.

2. The researcher’s position in the district may affect participants’ responses and/or
willingness to participate.

Summary
This study sought to identify effective school library pedagogical practices that may
support teaching and learning in public schools and complement a comprehensive school literacy
program. Appreciative Inquiry and Capacity Building provided the research vehicle to identify
these best practices. Chapter II includes a review of the research related to the subjects of school
library media centers, the school librarian position, and the role of the school library in
supporting literacy development.
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CHAPTER TWO: LITERATURE REVIEW
The purpose of this sequential explanatory mixed-methods study was to identify effective
school library pedagogical practices in elementary school library media centers and to
understand the role of the school library in a school’s comprehensive literacy plan. The school
principal and library staff are key contributors to the implementation of an effective school
library program. Identifying the pedagogical practices and skills of certified and non-certified
persons tasked with running the school library media program could lead to improved
organizational practices and equitable access to resources for all students within any school
district. Identifying and sharing data collected from this study with school leaders may improve
the overall organizational practices related to a school’s library media program. This study will
contribute to the limited research in the knowledge of as well as training and support needed for
school library staff who are not certified library media specialists.
Exploring the research related to the subjects of (a) school library media centers, (b) the
school librarian position, and (c) the role of the school library in supporting literacy development
provided the following specifics categories that are related to the subjects listed above:
● The reading achievement gap
● School libraries and literacy
● History and evolution of school libraries and staff
● Florida school library guidelines and evaluation
● Legislative impacts
● Appreciative Inquiry

14

Reading Achievement Gap
Over 50 years ago the Equality of Educational and Opportunity Study (Coleman, 1966)
identified the existence of an academic achievement gap between White and Black students and
revealed that poverty increased the likelihood of adverse academic outcomes for students.
Although this study elicited debate and controversy, it also sparked subsequent studies on the
academic achievement gap. Specifically, a multitude of literacy experts analyzed the reading
achievement gap in an attempt to find a solution to the gap—a problem that has yet to be
resolved 53 years later.
The academic achievement gap has generated many research interventions that pertain to
reading. One of the evidence-based practices used to work toward closing this gap is early
exposure to print materials, which has shown to influence elementary-aged students’ cognitive
abilities as well as their general knowledge and vocabulary (Chateau & Jared, 2000; Payne, Gao,
Noh, Anderson, & Stine-Morrow, 2012). Students who have exposure to print reading material
and are reading on grade level by first grade have a greater chance of developing positive
lifelong reading habits, which contributes to cognitive development—regardless of
socioeconomic status—and extends well beyond college age (Cunningham & Stanovich, 1997;
Payne et al., 2012). According to the U.S. Department of Education (2014), “Children who have
access to print reading materials have better literacy outcomes” (p. 1). Stanovich (1986)
explained that students who generally enjoy reading and enter school with a rich vocabulary and
exposure to print text, improve in reading, whereas those students who dislike reading and have
poor vocabulary development and struggle with reading will continue to struggle. Stanovich
referred to this as the “rich/poor” gap. This disparity has a compounding effect on students’
literacy and learning throughout their educational career. The negative effects on students who
15

are socioeconomically disadvantaged are even more profound. Students living in poverty enter
school exposed to far fewer books than non-socioeconomically disadvantaged students do (Mol
& Bus, 2011). Data from the National Household and Education Survey showed that students
from economically disadvantaged homes are less prepared with school readiness skills, such as
writing their name, reading, and recognizing letters resulting in a learning gap between rich and
poor students (NCES, 2007). Students who enter school with this deficit continue to struggle
throughout their academic career. According to a report on the achievement gap in American
schools, “lagging achievement evidenced as early as fourth grade appears to be a powerful
predictor of rates of high school and college graduation, as well as lifetime earnings” (McKinsey
& Company, 2009, p. 2). This research underscores the importance of providing early
interventions, such as access to print books, research resources, and the time and space to read
independently as a means to mitigating the economic achievement gap in reading.
The national socioeconomic achievement gap persists and has continued to increase over
the last few decades (Chmielewski, 2017; Reardon, 2013). On the fourth grade National
Assessment of Educational Progress, the socioeconomic achievement gap in reading was 35
points (U.S. Department of Education, 2018). The overall English Language Arts socioeconomic
disparity in Florida was 26 points, whereas in an urban school district the gap was 30 points
(Florida Department of Education, 2018). Allington and McGill-Franzen (2009) suggested a
response to the reading achievement gap—namely, provide all students with easy access to
books they will enjoy reading.
High-quality school library programs are staffed with personnel who are equipped to
select library books that meet the diverse needs of the student population and their interest levels.
It is through the development and sustainability of robust school library media programs that
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easy access to books may occur. Early educators and visionaries for school libraries declared,
“Certainly no other factor in school organization bears more directly upon the educational
environment than does the library” (Latrobe, 1998, p. 159). The purpose of the school library
program was and still is to provide equitable and convenient access to print resources and
opportunities for learning to all students and to function as an integral part of the school literacy
plan with flexible access for teaching and learning (Latrobe, 1998). With an increase in diversity
and poverty rates, the school library media center is a vehicle for providing equitable access to
books and an opportunity for students to develop print and digital literacy skills (Kachel, 2018).

School Libraries and Literacy
Given equitable access, the school library is often found to be a haven for students who
love to read and for students who do not have access to reading and research resources outside of
school. Hunsinger (2015) noted that “for some students, a school library may be their only way
to access books and technology” (p.12). According to a White House report, many economically
disadvantaged students do not have access to technology, internet, or digital tools at home (as
cited in Sperling, 2013). Krashen, Lee, and McQuillan (2012) stated that increased access to
media resources can have a positive impact on reading achievement test scores. An Illinois
impact study reported that students perform higher on reading tests in schools with a strong
library media program (Lance, Rodney, & Hamilton-Pennell, 2005). Gretes’s (2013) analysis of
over 60 impact studies reveals that “access to better libraries means better reading” (p.5) and
“access to books appears to offset the impact of poverty” (2013, p. 5). This research indicated
that effective school library media programs can positively affect student literacy. The
International Literacy Association advocates for children’s right to read, and through its
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campaign developed a list of 10 literacy rights to which all children are entitled (Table 2). The
Children’s Rights serve as a guideline for parents, schools, and communities.
Table 2
Children’s Rights to Read
Children’s Rights

Number
1

Children have the basic human right to read.

2

Children have the right to access texts in print and digital formats

3

Children have the right to choose what they read.

4

Children have the right to read texts that mirror their experiences and languages,
provide windows into the lives of others, and open doors into our diverse world.

5

Children have the right to read for pleasure

6

Children have the right to supportive reading environments with knowledgeable
literacy partners

7

Children have the right to extended time set aside for reading.

8

Children have the right to share what they learn through reading by collaborating
with others locally and globally.

9

Children have the right to read as a springboard for other forms of
communicating, such as writing, speaking, and visually representing.

10

Children have the right to benefit from the financial and material resources of
governments, agencies, and organizations that support reading and reading
instruction.

Note. Adapted from “Advocating for Children’s Right to Read” by the International Literacy
Association, 2019, p. 3.
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To successfully navigate a continually changing world, students must map meanings
across different media and be able, “to read, write and interact across a range of platforms, tools
and media from signing and orality through handwriting, print, TV, radio and films, to digital
social networks” (Thomas et al., 2007, p. 1). Yet the digital divide and disparities in print and
digital literacy are still prevalent issues in the United States (Pew Research Center, 2019). The
skills required of 21st century learners demand equitable access to print and digital resources as
well as opportunities to engage in critical thinking as they acquire learning, literacy, and life
skills. According to the American Library Association’s (ALA, 2020) Library Bill of Rights,
providing students with access to the school library is a right that must be afforded to all students
and, furthermore, is an issue of equity. It was the vision of President Johnson that school libraries
be designed to address the inequities in the education system and to afford all students with equal
access to resources (Johnson, 1965). Today this vision is still relevant as educators work to
tackle the pressing goal of ensuring all students read on grade level.
This relevant vision has been a victim of a standards driven society that has diminished
access to rich literacy experiences: “Research suggests that students who have access to print
materials are more likely to read” (Pribesh, Gavigan, & Dickinson, 2011, p.145). In a metaanalysis of 44 studies, Lindsay (2010) concluded that access to print materials improved students
reading performance and attitudes toward reading. He also concluded that “one possible remedy
to the socioeconomic gap in academic achievement is to make sure that children of low-income
families have access to high-quality, age appropriate books” (Lindsay, 2010, p.7). The school
library provides the resources to do just that. Rumberger (2018) asserted that school libraries are
not as bound by standards as classroom teachers are and therefore, they are able to allow students
the opportunity to “interact with texts in flexible and collaborative ways” (p. 116). The school
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library is a valuable complement to the school curriculum in many facets, allowing students to
have individualized literacy and inquiry experiences. This is particularly important as students
move from learning to read to reading to learn (Marcoux & Loerstscher, 2009). It is at this
juncture that collaboration between teachers and the school librarian can be impactful as they
work to help students “draw conclusions about meaning” (Messenger, 2015, p. 22) from the texts
they read. It is a complex task that often requires students to build on background knowledge to
increase access to more challenging texts and improve comprehension. Messenger (2015) made
a connection between reading strategies for struggling readers and bridging those strategies into
inquiry learning exercises to help students to process information and increase comprehension.
This connection emphasizes the importance of teachers and librarians working collaboratively to
improve student literacy through creative research experiences.
The need to train students how to research highlights why the school library must be a
flexible space that evolves with the literacy and information needs of students (Grigsby, 2015).
Students are more likely to be engaged in reading when a school library provides a variety of
books to meet their diverse needs as well as the opportunity to self-select books of interest.
Providing students with books at the appropriate reading level is key to engaging young
struggling readers so they do not become too frustrated as well as help accelerate advanced
students. The more a student struggles, the lower his or her self-efficacy becomes, resulting in a
cycle of poor academic performance (Bandura, 1986). A well-designed library media program
can help mitigate the cycle of poor academic performance, and in many academic institutions,
“the school library [is] literally the heart of the educational program” (Todd, 2012, p. 2).
Furthermore, flexible access to a high-quality school library results in improved literacy skills
(Hall, Hendrick, & Williams, 2014). By cultivating an inviting, flexible space with a variety of
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resources, the school library is able to provide students with an opportunity to gain the 21st
century skills needed to survive and thrive in today’s world.

History and Evolution of the School Library and Staff
School libraries have existed in the United States in varying forms since the 1700s.
Public and school libraries can attribute their beginnings to Benjamin Franklin who “was
interested in reading, in discussion, and in self-improvement” (Korty, 1965) and recommended
school libraries as an important component in a learning institution. Franklin established the
Junto Club to provide a venue for intellectual discussions that increasingly required members to
reference books. This increased need for books resulted in a shared library in Franklin’s home,
which later led to the establishment of the Lending Library in 1731 (Korty, 1965). The Lending
Library is of significance because the first school libraries began in collaboration with public
libraries that shared materials with schools. Over time, these school libraries identified a growing
need to better support the education of students through a more robust and intentional
development of a school library program (Latrobe & Byerly, 1998). In the late 19th century, the
driving forces behind school libraries were the American Library Association (ALA) and the
National Education Association (NEA). The ALA (2019) was formed in October 1876 with the
goal of supporting librarians as they worked to provide access to information and learning for all.
Over time, the ALA continued to transform, adding a School Libraries Section in 1914 because
the work of supporting schools was growing and had different needs than traditional public
libraries did (Pond, 1976). Under the guidance of Charles C. Certain, the NEA adopted the first
school library standards in 1918, known as the Certain Standards (Latrobe, 1998), which were
later adopted by the ALA in 1920 (Pond, 1976). Certain continued his work by chairing a joint
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committee in 1925 to develop elementary school library standards in collaboration with the
school library section of the ALA and the NEA (Latrobe, 1998).
As differing agendas surfaced between the ALA and school libraries, there was a need to
separate the two. This divide resulted in the school library section branching off in the late
1940s, which in 1951 became known as the American Association of School Librarians (AASL),
a division of the ALA (Jenkins, 2000). Throughout the 19th century and early 20th century,
school libraries and the AASL evolved, becoming more active in public schools throughout the
United States with the continued guidance and core values of their parent organization, the ALA.
Throughout the decades, library programs evolved to include more than books and leaflets of
information—the collections grew to include audiovisual resources in addition to print resources
(Rumberger, 2018). This is just one example of how the school library adapted with advances in
technology and the ways in which information is presented and received to support teaching and
learning.
In addition to evolving with technological advances, school libraries have endured many
challenges since their inception, such as funding issues and how to best utilize both human and
physical resources. These challenges led to the development and publication of school library
program guidelines (NCES, 2005), which provided school districts and principals direction for
implementing an effective school library program. Over the past several decades, the school
library media standards for students and professionals have been periodically analyzed and
revised to meet the needs of 21st century learners and further support schools in consistently
implementing an effective school library program with the overarching goal of providing
equitable access to resources and instruction in information and digital literacy. The efforts of the
AASL and NEA, with support from federal, state, and local governments have influenced student
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access to books and contributed to the improvement of student literacy. However, a flexible
approach to the design of school library media programs is vital in addressing the needs of
students competing in an ever-changing world.

Learning Commons
With the explosion of digital devices and easy access to information in the early 2000s,
many professions needed to adapt to those advances and with that adapt their physical spaces as
well. With an increase in the use of technology in education and digital information, the school
library media center is one of the spaces that needed to adapt. Through their research, Loertscher
and Koechlin (2014) were able to provide guidance for this evolution by defining the
characteristics of the reinvented school library as the learning commons, a space designed as a
“bridge between educational philosophy being practiced and the real world” (p. 3). There is a
common misconception that 21st century students do not need school libraries (Loertscher &
Koechlin, 2014). In truth the 21st century learner does not need a traditional school library with
rows upon rows of dusty books, bulky immovable furniture, and strict rules, such as required
silence; they need a reimagined space in which they can collaborate, experiment, inquire, and
create (Grigsby, 2015), a space designed for innovators—a community space. This new space
has been coined the learning commons.
Traditional school libraries that do not address this need for change are in danger of
becoming obsolete. At the core of this newly designed space is the fundamental idea of
flexibility. The physical space is key to the learning commons and allows for a shift from a
single class space to multiple flexible learning areas. Loertscher and Koechlin (2014) explained
that “the responsive nature of this approach to excellence in teaching and learning means that the
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journey will never end; but it is continuously morphing to address the current and future needs of
learners and school” (p. 3). It is paramount that school libraries be designed in such a way that
they can evolve with the needs of 21st century learners—learners who are challenged with an
ever-increasing need to develop strong inquiry and analytical skills.
For school libraries that have yet to make this transition, Grigsby (2015) advised school
leaders begin by evaluating their current library media program. Schools should first determine
what purposes the space serves—is it resource or student driven? Learning commons are
designed for students, not materials. School library media centers that continue to focus on the
resources as a priority rather than on the students are apt to have a lower number of students,
teachers, and class visits as well as reduced circulation numbers (Grigsby, 2015). Many learners
no longer see the value in going to the library unless it is to embark on an exciting learning
journey, such as attending a session on coding, researching a relevant topic, or engaging in an
experiment.

Library Staff
Much like the evolution of the school library’s physical space, the library media staff has
also needed to evolve. Mary E. Hall was the harbinger of school librarianship (Alto, 2012). Hall
was instrumental in leading and implementing the vision for school libraries in the United States.
That vision led to the first high school library run by a professionally trained librarian who
managed over 8,000 books, a large and inviting space, and audio-visual equipment (Alto, 2012).
Rowena Keith Keyes (1914), who worked with Hall at Girls’ High School in Brooklyn, New
York, described the school library as “the heart of the school—its laboratory of literature—
playground of minds as the gymnasium is of bodies—all this and more is the library” (p. 86).
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She went on to share that the library is where one could experience “the intellectual current of
the school” (Keyes, 1914, p. 86). During the infancy of school libraries, Hall was the model of
librarianship for school librarians. She emphasized the importance of reading and research and
modeled collaborative planning with teachers to educate students in information literacy skills
(Alto, 2012). Hall’s efforts provided the cornerstone of the professional identity of the school
librarian.
From the beginning, there has been role confusion for the school librarian. Although
Mary E. Hall was revered as a teacher-librarian from 1903 to 1944, in the early 20th century
many school leaders viewed the school librarian role as a clerical position—someone who
managed the stacks of books. Despite the development of professional guidelines for school
librarians, many school principals struggled with the role of the school librarian as one of a
teacher or support person, and some viewed the position as optional. Throughout the decades,
this attitude toward the school librarian role, coupled with the changing academic and library
standards, information, and technology needs of teachers and students, has resulted in a staffing
variability in the school library. This is evidenced by the 20% decline in the number of certified
school librarians in public schools nationwide (Sparks & Harwin, 2018). As a result of this
decline, personnel assigned to the role of the school librarian may be a paraprofessional, other
certified teacher, staff with dual roles, or volunteer staff. Despite the library staffing challenges,
there is an overwhelming need for the school library staff to support students and teachers as
they navigate the “ever-changing information and education landscape” (AASL, 2016, p. 1).
A primary goal of school librarians and library staff has been and will continue to be to
help students become lifelong readers. Some have found this goal to be in conflict with the added
responsibility of incorporating technology education (Knapp, 2019); however, the teaching of
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literacy and digital literacy work in tandem to support and enhance student learning and literacy
development (Knapp, 2019). It is the position of the AASL (2016) that “school librarians lead
the way in digital learning and literacies by teaching and providing professional development in
their school communities and districts” (p. 1). The educational landscape will continue to evolve
and change. Throughout these changes, the school library staff must remain adaptive and flexible
as they provide essential support in helping students and teachers navigate and keep current with
changes by continuing to work to improve student digital learning, digital literacy, and
information literacy (AASL, 2016) as well as foster students’ lifelong love of reading. The
decline in the number of school librarians suggests that some school leaders do not see the value
in a teacher-librarian. However, in a rapidly changing society, there is a great need for students
to have an educated guide in the school library as they navigate technology innovations, learn to
ethically analyze and utilize information, become discerning readers capable of appropriately
selecting books, and fully developing the transliteracy skills needed in today’s world.

Florida School Library Guidelines and Evaluation
The link between school libraries and literacy is emphasized in the Florida guidelines for
school libraries, which are integrated through English Language Arts standards because the
Florida Department of Education does not have separate library media standards. Instead, the
focus is on “the two core approaches to library media instruction, reading and inquiry” (Florida
Association of Supervisors of Media [FASM], 2020, para. 2) through the READS—Florida’s K12 Integrated Library Media Reading Guidelines, (Florida Department of Education [FLDOE],
2020a) and Information Literacy FINDS—Florida’s Library Media Research Model (FLDOE,
2020c).
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National library standards, standards for the 21st century learner, and guidelines for
school library media programs were considered in the development of READS, which includes
the following five components: read as a personal activity; explore characteristics, history, and
awards of creative works; analyze structure and aesthetic features of creative works; develop a
literary-based product; and score reading progress (FASM, 2020). The FLDOE provides a chart
for each component with an alignment to grade level English Language Arts standards as well as
grade level summaries. Additionally, the FLDOE provides a crosswalk on their Library Media
Services website with the American Association of School Libraries standards for the 21st
century learner, which includes the READS component, READS indicator, AASL standards, and
Florida English Language Arts standards. These tools provide teachers and school librarians the
guidance to ensure students are developing transliteracy skills and to support the school library
program as a contributor to the school literacy plan.
As a complement to the READS model, FINDS, the research-based tool that guides
teachers and school librarians as they help students learn to research and use information
ethically (FASM, 2020), supports students as they engage in inquiry-based learning experiences.
This model focuses on five key concepts: focus on the information need, investigate resources to
look for an answer, note and evaluate facts, develop information into knowledge for presentation,
and score presentation and search (FASM, 2020). Much like the READS resources, the FLDOE
provides K-12 charts to address information literacy. Teachers and librarians have the option of
reviewing a crosswalk for each concept or all concepts by grade level. The concept charts
indicate the standards addressed as students work on a particular skill, such as focusing on the
information need. The grade-level specific charts align the FINDS components and indicators
with the AASL Standards for 21st Century Learners and Florida Language Arts Standards.
27

Although Florida does not have isolated school library standards, the Florida Department
of Education Library Media Services Department, in collaboration with organizations such as
FASM, provides school library programs with guidance and tools to support the implementation
of high-quality library programs. The state resources are designed to support library media staff
as they help students develop digital and print literacy skills, with a focus on developing critical
thinking skills to prepare students “to extend and communicate their content area knowledge”
and “learn ethical and efficient information-seeking behaviors” (FASM, 2020, para. 2). These
guidelines artfully connect the library media program and student literacy development.
The Library Media Services Division of the Florida Department of Education
additionally provides school libraries with tools to evaluate their library media program. The
evaluation tools include three instruments: the ExC3EL Evaluation Rubric, ExC3EL Evaluation
Rubric Scoring Sheet, and ExC3EL Improvement Plan (FLDOE, 2020a). These tools were
developed in alignment with the National Association of School Library Standards and in
collaboration with focus groups, school librarians, and university professors; they were also
modeled on state rubrics from both New York and Colorado (N. Teger, personal communication,
October 7, 2019). The purpose of the rubrics is to provide schools with the knowledge to
evaluate the school library media program and to allow school librarians to work in collaboration
with school staff and administrators to continually improve the school library media program (N.
Teger, personal communication, October 7, 2019). The data from the rubrics are not collected by
the Florida Department of Education or used for evaluative purposes in assigning school grades,
allowing schools the opportunity to administer non-punitive evaluations and then strategically
plan for improvements to the school library media program using the ExC3EL Improvement
Plan.
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To further the development of high-quality library programs, the FASM (2020) and the
FLDOE’s Library Media Services collaborated to recognize exemplary school library media
programs through the Florida Power-Library Schools (FP-LS) program. Although this program is
voluntary, it is a way for school libraries to receive positive recognition for their outstanding
program. To apply a school library program must have a certified school librarian who has
worked in school library for a minimum of three years. The school library program is then
evaluated based on several criteria: a survey completed by school community members, a
portfolio and site visit, a narrative statement, ExC3EL scoring sheets, and a 5-minute video that
showcases the school library program (FASM, 2020). Upon successful completion of this
process and provided a school earns the minimum required points, a school library will receive
the Florida Power-Library Schools Award, which gives the school statewide recognition as an
outstanding school library program (FASM, 2020). Moreover, this award recognizes FP-LSs as
leaders in collaborating to improve student achievement.

Legislative Impact
Despite the fact that research has indicated the need for school library media programs
and access to books (Chateau & Jared, 2000; Latrobe, 1998; McKinsey & Company, 2009;
Payne et al., 2012), federal law does not have regulations in place stipulating mandatory school
library programs in the United States. However, in 2015 President Obama signed the
reauthorization of the Elementary and Secondary Education Act (ESEA) of 1965 to “ensure that
every child achieves” (ESSA, 2015, p.2). The revisions in ESSA (2015) included new provisions
for school libraries, that permit school districts to utilize funding to support school library
programs and professional development for school librarians. These provisions are a positive
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step to allow for more flexibility of the use of funds to include school libraries. However, it is up
to states and local school districts to determine whether they include provisions for school
libraries through ESSA implementation plans (Norton & Merola, 2016).
Many states have laws that clearly identify the responsibilities of school districts and
provide funding to support the staffing and development of school library programs (Kachel,
2017). The FLDOE provides specific guidance to school districts on the subject of school
libraries, requiring the following of public schools:
School library media services; establishment and maintenance—Establish and maintain a
program of school library media services for all public schools in the district, including
school library media centers, or school library media centers open to the public, and, in
addition such traveling or circulating libraries as may be needed for the proper operation
of the district school system (K-20 Education Code, 2018).
Funding is provided to Florida school districts to maintain library programs, but Florida state
statutes do not require schools to staff school library media centers with a certified school
librarian teacher nor does the state fund the staffing of a school librarian or assistant.
Florida’s governor issued Executive Order 19-32 in 2019, which tasks the Just Read,
Florida division of the FLDOE to “outline a pathway for Florida to be the most literate state in
the nation” (p. 2). This order may influence how Florida public libraries and school libraries
operate because one of the measures of a literate state is its libraries (Comen, 2018). As revealed
in the National Assessment of Educational Progress from the National Center for Education
Statistics (2015), and stated by Comen (2018), “literacy rates also correlate with factors
associated with reading behavior and access to books” (para 3). States with higher literacy rates
have higher academic performance indicators and a greater number of libraries per 100,000
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people; currently, Florida has the lowest number of libraries per 100,000 people and has the
lowest number of library users (Comen, 2018). Students develop reading habits in their primary
years, that will affect their literacy development throughout their primary and secondary
education (Cunningham & Stanovich, 1997; Payne et al., 2012). To become the most literate
state, Florida legislators will need to examine both public and school libraries and the laws that
support the staffing, development, and sustainability of library programs.

Appreciative Inquiry
As school districts strive to improve student literacy, exploring what is working best in an
organization can lead to positive change and renewed focus on a common mission (Cooperrider
et al., 2008; Sinek, Mead, & Docker, 2017). To discover what is working best in school library
programs within an urban school district, an AI approach was appropriate. AI is a theory that was
proposed by David Cooperrider and Suresh Srivastva in the 1980s. It continued to be viewed as a
relatively new theory into the early 2000s until AI gained recognition for its positive approach to
organizational progress and evaluation as well as its value in educational research (Shuayb,
Sharp, Judkings, & Hetherington, 2009). The Appreciative Inquiry approach seeks to understand
what is working well within an organization and build upon the positive core (Cooperrider et al.,
2008). Sinek et al. (2017) reinforced the concept of approaching organizational change from a
positive perspective, emphasizing the impact that inspiring employees can have on an
organization through discovering the why of the work.
Through the AI discovery phase, the effective pedagogical practices of elementary school
library programs could be identified and analyzed. Cooperrider et al. (2008) constructed a cycle
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of the AI process. Table 3 contains the purpose, task, and expected outcomes during each of the
AI phases.
Table 3
Appreciative Inquiry Process
Stage and key
question
1. 1. Discovery

2.
3.

4.
5.

6.

Purpose
Discovery and
appreciate personal
and organizational
“high point” stories
and experiences.

Task
Gathering stories and
key ideas that
identify the
organization’s
“positive core.”

Outcomes

Stories as evidence of
values and best
“What gives life?”
practices; greater
sense of openness
and listening skills,
builds trust, generates
positive energy.
2. Dream
Co-create a desired
Co-create visions of
Clear statements and
“What might be?”
future from
all the elements
images of members
collective,
participants want to
“idealized”
imaginative and
introduce into
organizations;
innovative capacity
communities or
increased creativity;
of the group.
workplaces.
amplifies voices of
hope.
3. Design
Choose the design
Participants identify
Begin to submit basic
“How can it be?”
elements that will
which projects they
project plans for
support and develop
want to be a part of to consideration and
the organization
make the dream
refinement; begin to
structures to bring the happen.
see shifts in behavior
dream to life.
and mindset;
increased
empowerment.
4. Destiny/Delivery
Sustain momentum in Continued learning
Participants become
“What will be?”
the organization;
and adapting,
“appreciative
build capacity of
consider new
leaders” who
participants to
iterations of the
champion selfcontinue the process
cycle, engage in
sustaining change;
themselves.
possibility thinking
cultural shift towards
and looking for
strength-based
“opportunities” vs.
appreciative
problems.
practices.
Note. Adapted from “Appreciative Inquiry: A Tool for Organizational, Programmatic, and
Project-Focused Change” by K. L. Priest, E. K. Kaufman, K. Burnton, & M. Seibel, 2013,
Journal of Leadership Education, 12(1), p. 22.
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The focus of this research study is on the foundation of the AI process, which is the
discovery phase. This phase allows an organization to identify key factors that will lead to the
why, and to an understanding of the positive core. The researcher learned what is working well
and what the staff value. This knowledge will ultimately provide the groundwork for the
organization to develop a mission that will inspire school teams to dream, design, and deliver a
high-quality library media program.
The AI approach has been utilized successfully in hundreds of action research studies. In
a review of the AI literature, Yaeger, Sorensen, and Bengtsson (2005) identified 392 publications
on AI between 1986 and 2003 and found this approach has been implemented not only in the
United States but also in several other countries. Researchers and organizational leaders seeking
a different model to implement sustainable change from the traditional organizational
development (OD) approach, have used AI. Bushe (2007) stated the following:
Those who use AI are just as concerned with “problems” as any other leader; they just
come at them differently. Instead of trying to solve the problem, AI generates a collective
agreement about what people want to do together and enough structure and energy to
mobilize action in the service of those agreements. (p. 7)
AI provides leaders with an opportunity to engage employees in the ownership of the
organizational change needed, whereas more traditional approaches focus on a top down
approach.
Calabrese, Hummel, and San Martin (2007) used an AI theoretical research perspective to
explore teachers’ and administrators’ beliefs regarding work with students who were
academically at-risk. They collected data through focus groups, semi-structured interviews, and
surveys. Although administrators and teachers had different goals and approaches, Calabrese et
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al. found that there was a common positive feeling regarding the investment they had in the
success of their students and concluded that this could be used to help teachers and
administrators collaborate more effectively in supporting academically at-risk students.
During a required review of an initial teacher education program, Allen and Innes (2013)
sought to use a continuous improvement model that would not be seen “as a distressing process,
both for those charged with envisioning and leading the change” (p. 2), or a top-down leadership
approach. They selected a “contemporary, strengths-based approach to management” (Allen &
Innes, 2013, p. 3): AI. This approach allowed participants to focus on the strengths of the
program, while also considering what could be improved. By creating an opportunity and space
for open and honest communication, the “mode of interaction was also perceived as constructive
for future programming arrangements” (Allen & Innes, 2013, p. 10). Although Allen and Innes
(2013) acknowledged that this approach created a positive environment for evaluation of an
educational program and recommend its use, they also commented that facilitators should
consider implementing structures to ensure they do not approach the appraisal with an overly
optimistic attitude.
Michael (2005) implemented an AI approach while conducting field research in three
African countries. Using the discovery phase of AI, Michael successfully collected sensitive
interview data from 60 non-governmental organizations. Because of the successful
implementation of this approach, Michael indicated the interviewees were open and willing to
share information without reservation. She also noted that the interviewees almost naturally
progressed into the dream stage of the AI process, suggesting this approach creates a momentum
that can positively steer an organization to systemic improvements. Through the implementation
of AI, key members of the organization could positively influence change:
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Every organization has something that works right—things that give it life when it is
most alive, effective, successful, and connected in healthy ways to its stakeholders and
communities. AI begins by identifying what is positive and connecting to it in ways that
heighten energy, vision, and action for change. (Cooperrider et al., 2008, p. xv)
Although stages of the AI process can be completed at different times, it is a cycle that
includes four stages, that should be revisited periodically. Figure 1 depicts the four stages of the
AI process as described by Shuayb et al. (2009) and as explained by Cooperrider et al. (2008).
The AI approach may include all four stages, or it may select stages based on the research and
evaluation needs of an organization.

Figure 1: Appreciative Inquiry Cycle
Note. Adapted from “Using Appreciative Inquiry in Educational Research: Possibilities and
Limitations by Shuayb et al., 2009. National Foundation for Educational Research.
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An essential precursor step to this model is to define the affirmative topic (Cooperider et
al., 2008). For the purpose of this research study, the affirmative topic is effective pedagogical
practices in elementary school libraries. Given this affirmative topic, this research study focused
on the discovery stage of the AI model. The discovery stage of the AI approach was warranted
because of the rapid changing educational landscape affecting school library media programs
coupled with a lack of state funding to staff Florida school library media centers. The discovery
stage allowed the researcher to identify how school library programs are contributing to the
school literacy plan and what is working best despite staffing variabilities in elementary school
libraries throughout the district.

Summary
In this chapter the researcher reviewed the literature related to (a) school library media
centers, (b) the school librarian position, and (c) the role of the school library in supporting
literacy development. The literature supports the value of school libraries in addressing reading
achievement and information access gaps. An effective school library media program can reduce
the access gap to reading and research materials as well as increase the opportunity for students
to develop digital literacy skills. School libraries can help with the information access gap by
providing resources for students during school and by offering flexible school library media
center hours. Despite existing staffing variabilities, a robust school library media program has
the potential to support the school’s comprehensive literacy plan. Identifying effective
pedagogical practices of school library staff in a large urban school district using an AI approach
will provide useful information to school administrators on effective best practices working
within the school libraries that support teaching and learning.
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CHAPTER THREE: METHODOLOGY
The purpose of this study was to identify effective school library pedagogical practices in
elementary school library media centers and to understand the role of the school library in a
school’s comprehensive literacy plan. The study was limited to a large urban school district with
37 elementary school libraries. This study occurred over the period of four months.
A mixed-methods research approach provided the researcher with an opportunity to
increase knowledge, particularly when addressing a topic where there is limited existing
information (Creswell & Plano Clark, 2007). Using a complementarity design allowed the
researcher to understand the complex issues school library staff and school leaders face as they
work to implement an effective library media program through a more complete analysis
(Creswell, 2002). The quantitative analysis provided numerical data that revealed common
practices and characteristics of staff in the school libraries that support an effective library media
program (Charles & Mertler, 2002). The qualitative data provided the basis for a deeper
exploration of the common pedagogical practices and characteristics of staff through semistructured interviews. Thematic analysis allowed for a synthesis of the survey and interview data
(Braun & Clarke, 2006) to provide a better understanding of the pedagogical practices in
elementary school libraries and how those practices contributed to an effective school library
program and the school-wide literacy plan.
An AI approach can be transformational for an organization (Cooperrider, et al., 2008)
striving to improve its impact on student learning. Throughout this process, stakeholders have “a
renewed commitment to change and a sense of hope among the groups of people working to
achieve that future” (Michael, 2005, p. 222). The process of identifying effective school
pedagogical practices within elementary school library media centers may result in improved
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organizational practices (Cooperrider et al., 2008). A Capacity Building theoretical framework
complements an AI approach that uses positive solutions. This approach focuses on enhancing
the abilities of the stakeholders rather than on identifying the problem(s) and then seeking
external solutions to fix it (Cooperrider et al., 2008; Judge, 2012).

Research Design
This study implemented a sequential explanatory mixed-methods research design using
the Discovery Phase of an AI approach (Ary et al., 2019; Cooperrider, et al., 2008). A Delphi
approach (Iqbal & Pipon-Young, 2009) was used to validate survey questions prior to sending to
the target population. An initial survey, using print and Qualtrics surveys, was administered to
the school principals and the school library media staff of the 37 elementary schools in one
school district, which allowed for a broad collection of data during an initial inquiry process to
identify effective pedagogical practices currently in place district wide (Cooperrider et al., 2008).
Interviews were conducted with selected participants following completion of the survey. This
method permitted the researcher to seek “elaboration, illustration, enhancement, or clarification
of findings from one method using the results of another” (Ary et al., 2019 p. 519).

Research Questions
The following research question guided this study:
1. What is the role of the library media program in a comprehensive school literacy
program?
Data from the following research sub-questions aided in identifying effective pedagogical
practices in elementary school library media programs:
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1. What are the steps school leaders take to implement their successful school library
program?
2. What are the steps school library staff take to implement their successful school library
program?
3. What are the characteristics of staff and leaders who have implemented successful
school library programs?

Participants and Setting
Quantitative
A purposive sampling of the total population was used for this research study, which
consisted of 37 principals and 37 library staff in traditional elementary schools located in a large
urban Central Florida school district. The sample consisted of 14 Title I and 23 non-Title I
schools. Library staffing as identified by the school principals was: 11 certified media
specialist, 16 other certified teachers, eight paraprofessionals, one bookkeeper, and one
technician.
During the initial phase of the study, because the use of district email to contact
participants was not permitted, a survey was mailed to 74 individuals via the United States Postal
Service, which included a print version of the survey and a link to respond via the Qualtrics
survey. Directions were included to provide the participant with guidance on how to complete
the Qualtrics online survey or to complete the print version and return it to the researcher in the
enclosed self-addressed stamped envelope. The survey targeted the following individuals from
each school:
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● library staff (e.g., a certified library media specialist, school librarian,
paraprofessional, or other person working full or part-time in the school library,
and
● school principal
Because of the low response rate, the survey was mailed two additional times to specific
individuals who had not completed the survey. Thirty participants from 24 of the 37 schools
responded to the survey. Participants included 12 elementary school principals and 18
elementary school library staff. The survey responses provided data on seven construct variables
that are indicators of an effective school library program (FLDOE, 2019) and they were also
used to identify potential participants for the interviews.

Qualitative
The second phase of this study used a purposive sampling methodology to identify at least
10 survey participants for a follow-up interview (Ary et al., 2019; Creswell & Poth, 2018) that
included both library staff and school leaders from Title 1 and non-Title 1 schools with
interviews being conducted until saturation was met (N = 10). Qualtrics and print surveys
identified 16 participants who indicated a willingness to take part in an interview. The interview
participants were then selected to include five principals and five library staff. Interview
participants were classified as a school principal if they held the district position of elementary
principal. Interview participants were classified as library staff if their job responsibilities
included managing the school library. The library staff included the following district job titles:
(a) certified media specialist, (b) certified teacher, and (c) paraprofessional.
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Procedures
This sequential explanatory mixed-methods approach used the following:
1. Quantitative data to gain detailed knowledge to increase understanding of effective
pedagogical practices by elementary school library media centers by collecting survey
data on seven construct variables that are indicators of an effective school library
program and to identify interview participants.
2. Qualitative data collected from interviews to expound on the commonalities among
schools identified from the quantitative data.
Once approval was received to conduct research from the University of Central Florida
Institutional Review Board (IRB) and school district IRB, the researcher mailed the survey
packet to the 74 potential participants at the 37 elementary schools. The packet included an
explanation of research, consent form, a copy of the survey, and directions explaining that the
participant had the option of completing the print survey or using the link included in the packet
to complete a Qualtrics® online survey. The survey concluded with a question to gauge
participants’ willingness to engage in an interview. Following completion of the survey, willing
participants were contacted personally (via phone and/or email) to schedule interviews, which
were conducted face-to-face, via phone, and via video conference call.

Instruments
Quantitative
The research design utilized a survey instrument during the quantitative phase of the
study, which was adapted with permission (Appendix B) from the state-developed EXC3L³
rubric designed to evaluate the effectiveness of library media programs, combined with questions
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to assess literacy practices developed by the International Literacy Association (Appendix B).
The survey consists of eight sections, each addressing a different construct of the school library
program with the last section designed to collect demographic information. The first 42 questions
were measured on a 5-point Likert scale. The last eight demographic questions were multiple
choice and fill in the blank. The survey questions, which are aligned with the AASL (2019)
standards, allowed the researcher to collect data to analyze the effectiveness of the school library
programs and characteristics of school library staff and leaders who are responsible for the
library program.
A qualified panel of educators who have backgrounds in literacy, school leadership, or
school library program management used a Delphi approach to review all survey questions
(Iqbal & Pipon-Young, 2009) for content validity. The survey collected data from schools to
identify common defining characteristics, themes, and pedagogical practices that contribute to an
effective school library media program as well as demographic data from the 37 traditional
elementary schools in the school district. Table 4 shows the survey constructs and number of
questions within each section.
Table 4
Survey Instrument Constructs
Subject Section

# of Questions

Assessing School Literacy Practices

10

Evaluating Instruction

4

Curriculum Assessment Support

3

Resource Management

4

Program Administration

7

Environment

3

Advocacy

3

Staff and School Information

4
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Qualitative
The qualitative section of the study used interview questions that embraced a positive
framework, which Cooperrider et al., (2008) referred to as the positive core, which is the heart
of the organization and can be identified or expressed in a multitude of ways, such as through
awards, services, operational strengths, strengths of partners and stakeholders, leadership
capacity, competencies, and other means (Cooperrider, et al., 2008). The use of a semistructured open-ended interview protocol allowed the researcher to expand on thematic findings
from the survey results (Ary et al., 2019). The questions, which followed the AI model for
interview questions, were designed to elicit a more comprehensive understanding of the
effective pedagogical practices identified within the elementary school library programs based
on an analysis of the survey results. This approach was intended to elicit data on what is
working best in the organization’s elementary school libraries.
The 11 interview questions (Appendix C) were cross-referenced with the AASL (2019)
standards. To ensure content validity, the same Delphi protocol and panel were used to review
and validate the interview questions for the second phase of the study (Iqbal & Pipon-Young,
2009). The researcher implemented a mixed-method data collection and analysis.

Data Collection Credibility
The research proposal was submitted to the University of Central Florida (UCF) IRB and
the school district for approval (Appendix D). Upon receipt of the IRB approval from UCF and
the school district, the study commenced. A sequential explanatory mixed-methods approach
was used to implement a survey to collect data on seven contract variables and, by subsequently
implementing semi-structured interviews, to select participants, collect data to provide
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elaboration, enhancement, and clarification of data collected from the survey (Ary et al., 2019;
Creswell & Poth, 2018). Iqbal and Pipon-Young (2009) suggested using a four-round Delphi
iterative process, where panel experts provided validity for survey and interview protocol
development and conducted a meticulous review of the survey questions prior to administration.
Participants had the option to complete a Qualtrics® online survey, which allowed for secure
collection and analysis of participants’ survey responses, or a print survey that was mailed to the
researcher’s home and kept in a locked file cabinet when not in use. The data from the print
surveys and data from the Qualtrics® online survey responses were input into a passwordprotected Excel spreadsheet, which was saved on a password-protected flash drive and later
entered into the Statistical Package for Social Sciences (SPSS) for analysis.
Prior to conducting interviews, the researcher participated in a bracketing interview
(Appendix E) to set aside personal biases and preconceived thoughts related to this study and
wrote reflexivity memos throughout the data collection process (Tufford & Newman, 2010).
The researcher recorded all interviews using the Voice Recorder application on a passwordprotected cellular phone. Rev.com, a transcription service, was used to transcribe all audiorecorded responses from the semi-structured interviews. A password protected flash drive stored
interview transcription. Prior to data analysis, each audio interview was compared to the
transcribed interview to ensure accuracy. The interview protocol contained member checks
(Appendix F) to ensure responses were recorded accurately; participants were given an
opportunity to review the transcribed interview and to provide clarification and/or corrections if
necessary (Ary et al., 2019). All participants received a notice of confidentiality, an explanation
of the research, and an informed consent form (Appendix G) before participating in the study.
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Data Analysis
Quantitative
During the first phase of the study, the researcher consolidated data collected from the
print surveys and Qualtrics® online surveys in a Microsoft Excel spreadsheet. This consolidation
was necessary because of a higher survey response rate via print surveys, with only eight
participants electing to respond using the Qualtrics® online survey link provided in the packet.
Prior to analysis and using the SPSS software, the researcher conducted data screening to help
ensure data integrity and the reliability and validity of the data collected, and to identify any
anomalies that needed to be removed or fixed. During this process, the researcher noted there
were no missing data.
As suggested by Ary et al. (2019), the researcher (a) analyzed survey data by crosstabulating subgroups, (b) formulated questions regarding the results, (c) examined the data for
anomalies or discrepancies by subgroups and participant respondent type, (d) organized all
responses and (e) tested findings for statistical significance as suggested by Field (2015).
Descriptive statistics summarized demographic data collected from the survey participants and
provided insight into the effective pedagogical practices of elementary school library programs
based on participant responses on the seven construct variables that are indicators of an effective
school library program (FLDOE, 2019). Independent t-tests compared the responses of the subgroups to determine whether there were statistically significant differences between principals’
and library staff’s responses on the seven survey construct variables that are indicators of an
effective school library program, which can be found in Table 4. A second iteration of
independent t-tests determined whether there were statistically significant differences between
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the responses of Title I and non-Title I schools. Because of the small sample size, Shapiro-Wilk
tests on the two t-tests were conducted to determine whether the data are normally distributed
where p > .05. Skewness and kurtosis were also analyzed to confirm data normality, where
skewness between +2.0 is considered relatively normal, and where kurtosis between +2.0 is
considered relatively normal (Lomax & Hahs-Vaughn, 2012). The Independent T-Test was the
appropriate test to identify whether there were statistically significant differences in the means of
the sub-groups as the data assumptions for this test were met (Field, 2015). Cohen’s d was
computed for all independent t-tests to determine effect size. Conventions for interpreting d are
as follows: (a) small effect, d = .2; (b) medium effect size, d = .5; and, (c) large effect size, d = .8
(Lomax & Hahs-Vaughn, 2012). A small effect size would indicate the means of the sub-groups
did not differ significantly, whereas a large effect size would indicate the means of the subgroups did differ significantly.
The survey construct variables were cross tabulated with the American Association of
School Librarians (2019) standards to identify recurring effective pedagogical practices in
elementary school library media programs. In alignment with Field (2015), the descriptive
statistics provided a summary of the data collected and provided meaningful details about the
population. The analysis of participant responses determined the percentage of schools that
reported they were implementing effective school library media pedagogical practices in the
seven critical construct areas from the survey. The SPSS was used to conduct the statistical
analyses.
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Qualitative
For the second, qualitative phase of the study, the researcher conducted an in-depth
analysis of the transcripts from semi-structured interviews. Each transcript was read at least once
prior to coding of the data. During the second reading, the data were initially coded and labeled.
The codes were reviewed again to recode and identify categories. The categorization of the codes
led to the identification of emerging themes and analysis of the findings.

Synthesis of Quantitative and Qualitative Results
The researcher interpreted results from both phases of the study to gain a better
understanding of the current pedagogical practices in the elementary schools and how those
schools that have effective library media programs contribute to the school literacy program. The
results of this analysis were presented using a semi-tabular method. Table 5 provides a visual
model for the data collection and analysis procedures for this sequential explanatory mixedmethods study.
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Table 5
Visual Respresentation of Mixed-Method Procedures
Phase

Procedure

Product

Phase 1: Data collection

Qualtrics® or print survey

Numerical data
Demographic data

Phase 2: Data analysis

Independent T-Tests

Presentation of results

Shapiro-Wilk Test
Descriptive Statistics
Cross tabulation
Thematic Coding

Connecting Phases 1 and 2

Purposive sampling determined by

Interviewed sample population,

survey findings

until saturation (n = 10)
Semi-structured interview schedule

Phase 2: Data collection

Individual semi-structured

Interview transcripts

interviews
Verbatim transcription of
recordings

Phase 2: Data analysis

Coding and thematic analysis

Indexed and charted data

Cross thematic analysis

Thematic categories
Mapping and interpretation of the
data

Integration of Phase 1 and 2 results

Synthesis of survey and interview

Analysis of results presented using

data

a semi-tabular method
Discussion
Implications
Future research

Note. Adapted from “Using Mixed-Methods Sequential Explanatory Design: From Theory to Practice by N.V.
Ivankova, J.W. Creswell, and S. Sticke,2006, Field Methods. 18(1), p. 14.
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CHAPTER FOUR: DATA ANALYSIS
The purpose of this sequential explanatory mixed-methods study was to identify effective
pedagogical practices in elementary school libraries. The researcher collected survey data from
elementary school principals and library staff to identify current pedagogical practices in an
urban district’s elementary school libraries and gain insight into the participants’ attitudes and
beliefs regarding school library programs. The researcher interviewed five school principals and
five library staff members to capture a deeper understanding of the school library programs. This
chapter details the quantitative data results followed by the qualitative data results in response to
the research question (RQ) and sub-questions (SQ):
RQ1: What is the role of the library media program in a comprehensive school literacy
program?
SQ1: What are the steps school leaders take to implement their successful school library
program?
SQ2: What are the steps school library staff take to implement their successful school
library program?
SQ3: What are the characteristics of library staff and leaders who have implemented
successful school library programs?

Phase 1: Quantitative Data Results
Population
The total target population included 37 elementary school principals and 37 elementary
library staff. The survey participant response rate was 40%. There were 24 unique schools
represented, 14 Title I and 23 non-Title I schools, a 65% response rate. Descriptive statistics
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summarized the demographic data of the survey participants (N = 30). Respondents included 12
elementary school principals (40%) and 18 library staff members (60%). The library staff
included the following job titles: (a) seven media specialists (23%), (b) four paraprofessionals
(13%), (c) five teachers (17%), (d) one assistant principal (3%), and one reading coach (3%).
Table 6 summarizes the various job titles of the survey respondents.
Table 6
Job Titles of Survey Respondents
Job Title
Principal
Library Staff
Certified Media Specialist
Paraprofessional
Certified Teacher
Assistant Principal
Reading Coach

Number of
Respondents
12

Percentage
Represented
40

7
4
5
1
1

23
13
17
3
3

Each participant provided the years of experience in their current role. The largest portion
of survey participants (36%) reported they had more than 12 years of experience in their current
role, followed by participants who reported 0–3 years of experience (30%). Table 7 provides the
years of experience in their current role as reported by the survey participants.
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Table 7
Years of Experience
Years of Experience

Number of Respondents

0-3 years

9

4-6 years

6

7-9 years

2

10-12 years

2

More than 12 Years

11

Total

30

The researcher collected demographic data on each participant’s level of educational
experience. Most respondents (60%) held a master’s degree, followed by respondents (27%) who
held a bachelor’s degree. Table 8 provides an overview of the level of educational experience of
the participants.
Table 8
Participants’ Level of Education
Level of Education

Number of Respondents

Associate Degree

2

Bachelor’s Degree

8

Master’s Degree

18

Doctoral Degree

2

Total

30
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Sub-Research Questions One and Two
Analysis of Constructs
Participants responded to survey items using a 5-point Likert scale to collect data on their
attitudes toward seven constructs that are indicators of a strong school library media program as
determined by the Florida Department of Education (2019a) and serve as a gauge in determining
what steps school leaders and library staff take to implement a successful school library program
(Appendix A). The construct variables were (a) school literacy practices, (b) evaluating
instruction, (c) curriculum assessment support, (d) resource management, (e) program
administration, (f) environment, and (g) advocacy. Independent t-tests determined whether there
was a statistically significant difference between principal and library staff responses to the
constructs. Independent t-tests were also conducted to determine whether participants in a Title I
school responded differently from participants in a non-Title I school. Descriptive statistics,
mean, and standard deviation were used to analyze participants’ responses to questions related to
effective pedagogical practices of school library programs.

School Literacy Practices
The first construct of the survey asked participants to indicate their attitudes towards
school literacy practices. The Child Literacy Rights served as a basis for the first survey
construct (see Table 2, Chapter 2), which asked participants to assess school literacy practices in
relation to children’s rights to read. Participant responses to those questions provided a better
understanding of district-wide literacy practices and insight into participant knowledge of student
literacy practices.
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An Independent t-test was used to determine whether there was a statistically significant
difference between the responses from school leaders and library staff on school literacy
practices. School literacy practices data were normally distributed, with a skewness of -.001 (SE
= +2) and kurtosis of -.398 (SE = +2). The Shapiro-Wilk test verified the data followed a normal
distribution (p > .05). The Independent t-test results indicated there was no statistically
significant difference in the responses between school principals (M = 3.93, SD = .58) and
library staff (M = 3.91 , SD = .67) on school literacy practices, t(28) = .059 , p = .954, d = .03.
There was no statistically significant difference between the responses from Title I schools (M =
3.80, SD = .67) and non-Title I schools (M = 3.96, SD = .61) on school literacy practices, t(28) =
-.665, p = .512, d = .25. Survey participants ranked school literacy practices based on how the
literacy components related to student literacy experiences. The participant responses indicated
most schools (70%) believed they had effective literacy practices in place to support student
literacy. Table 9 summarizes participants’ responses.
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Table 9
School Literacy Practice Responses
Literacy
Component
Reading
Enjoyment

Strongly
Disagree
0%

Disagree

Neutral

Agree

6.7%

6.7%

56.7%

Strongly
Agree
30%

Relatability
to Materials

0%

6.7%

16.7%

43.3%

33.3%

Access to
Materials

0%

0%

0%

30%

70%

Literacy
Support

0%

20%

26.7%

30%

23.3%

6.7%

3.3%

26.7%

36.7%

26.7%

Teachers
Model
Reading

0%

3.3%

13.3%

53.3%

30%

Enthusiasm
for Reading

0%

10%

23.3%

43.3%

23.3%

Visit
Libraries

6.7%

0%

33.3%

36.7%

23.3%

Designated
Reading
Time

3.3%

20%

16.7%

40%

20%

Reading for
Pleasure

0%

6.7%

20%

50%

23.3%

Administrators Model
Reading

An important factor that affects school literacy practices is the school library schedule.
The survey results indicated that 63% of the schools implemented a combination of both fixed
and flexible schedules to allow for maximum use of the resources and space (Table 10).
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Table 10
School Library Schedules
Type of Schedule

Frequency

Percent

Fixed

7

23.3

Flexible

4

13.3

Both

19

63.3

The implementation of a mixed model (fixed and flexible) school library schedule
permitted classes to be regularly scheduled for library media learning, book checkout, access to
technology, and research; however, students and teachers who had a need for access were also
permitted to utilize the space and resources.

Evaluating Instruction
Participants evaluated the library media program’s ability to enhance student
achievement through a systematically, collaboratively planned instructional program (FLDOE,
2019). Evaluating Instruction data were normally distributed, with a skewness of -.135 (SE = +2)
and kurtosis of -.543 (SE = +2). The Shapiro-Wilk test verified the data followed a normal
distribution (p > .05). An independent t-test determined there was no statistically significant
difference in the responses of school principals (M = 3.78, SD = .64) and library staff (M = 3.66,
SD = .75) on evaluating instruction, t(28) = .480, p = .635, d = .17. There was no statistically
significant difference between the responses from Title I schools (M = 3.63, SD = .62) and nonTitle I schools (M = 3.73, SD = .73) on evaluating instruction, t(28) = -.369, p = .715, d = .15.
Many respondents (56%) indicated that the school library program enhanced student
achievement; however, a modicum of respondents (26%) indicated that they neither agreed nor
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disagreed that the school library program contributed to the enhancement of student
achievement. Responses on evaluating instruction are summarized in Table 11.
Table 11
Evaluating Instruction Responses
Evaluation
Component
Instruction

Strongly
Disagree
6.7%

Disagree

Neutral

Agree

13.3%

26.7%

36.7%

Strongly
Agree
16.7%

Partnerships

0%

13.3%

23.3%

43.3%

20%

Transliteracy
Skills

3.3%

20%

33.3%

23.3%

20%

0%

10%

23.3%

40%

26.7%

Literacy
Instruction

Curriculum Assessment Support
Participants evaluated the school library media program on factors that related to
enhancing student achievement by supporting all facets of the instructional program. Curriculum
Assessment Support data were normally distributed, with a skewness of -.369 (SE = +2) and
kurtosis of -.260 (SE = +2). The Shapiro-Wilk test verified the data followed a normal
distribution (p > .05). An independent t-test determined there was no statistically significant
difference between school principals (M = 3.70, SD = .57) and library staff (M = 3.71, SD = .83)
responses on curriculum assessment support, t(28) = -.01, p = .992, d = .01. There was no
statistically significant difference between the responses from Title I schools (M = 3.55, SD =
.67) and non-Title I schools (M = 3.77, SD = .75) on curriculum assessment support, t(28) =
-.741, p = .465, d = .21. Most respondents (60%) indicated that the school library program
enhanced student achievement by supporting all facets of the instructional program.
Additionally, 31% of respondents indicated they neither agreed nor disagreed that the school
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library program enhanced student achievement by supporting facets of the instructional program.
Table 12 provides a summary of curriculum assessment responses.
Table 12
Curriculum Assessment Responses
Curriculum
Component
Reading
Guidance

Strongly
Disagree
0%

Disagree

Neutral

Agree

Strongly
Agree
33.3%

3.3%

16.7%

46.7%

Professional
Development

6.7%

6.7%

43.3%

33.3%

10%

School
Improvement
Plan

6.7%

3.3%

33.3%

40%

16.7%

Resource Management
Resource management is an essential component of an effective school library program.
Participants were asked to respond to statements on the resources in the library media program,
and to indicate whether those resources are appropriate, accurate, current, and provided in
formats that meet the needs of the learning community. Resource Management data were
normally distributed, with a skewness of -.651 (SE = +2) and kurtosis of 1.032 (SE = +2). The
Shapiro-Wilk test verified the data followed a normal distribution (p > .05). An independent ttest determined whether school principal responses differed from library staff responses on
resource management. The test revealed that responses from school principals (M = 3.84, SD =
.49) did not differ significantly from school library staff (M = 3.94, SD = .77) on resource
management, t(28) = -.370, p = .714, d = .15. There was no statistically significant difference
between the responses from Title I schools (M = 3.74, SD = .80) and non-Title I schools (M =
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3.97, SD = .61) on resource management, t(28) = -.877, p = .388, d = .32. Participants’ responses
on resource management indicated that this was an area where school libraries exceled in
contributing to school literacy and creating a successful school library program. The majority of
respondents (90%) indicated that the school library program resources were appropriate,
accurate, current, and provided in formats that meet the needs of the learning community. Table
13 provides a summary of resource management responses.
Table 13
Resource Management Responses
Resource
Management
Components
Collection

Strongly
Disagree

Disagree

Neutral

Agree

Strongly
Agree

0%

3.3%

6.7%

53.3%

36.7%

Organization

0%

6.7%

3.3.%

46.7%

43.3%

Acquisition
of Materials

0%

3.3%

6.7%

50%

40%

Maintenance

0%

3.3%

6.7%

60%

30%

Program Administration
Program administration, the technological processes and resources that enhance learning
and serve as an infrastructure for administering a properly staffed and well-funded library media
program, is critical to a successful school library program. Program Administration data were
normally distributed, with a skewness of -.800 (SE = +2) and kurtosis of -.834 (SE = +2). The
Shapiro-Wilk test verified the data followed a normal distribution (p > .05). An independent ttest determined there was no statistically significant difference between school principal
responses (M = 3.43, SD = .67) and library staff responses (M = 3.53, SD = .79) on program
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administration, t(28) = -.385, p = .703, d = .14. There was no statistically significant difference
between the responses from Title I schools (M = 3.35, SD =.88) and non-Title I schools (M =
3.55, SD = .67) on program administration, t(28) = -.672, p =.507, d = .27. Most respondents
(52%) indicated that, overall, the school library media program had effective program
administration; however, the majority of respondents (53%) also indicated there was not enough
support in the area of funding, and most schools (67%) did not have a website dedicated to the
school library program. Table 14 provides a summary of program administration responses.
Table 14
Program Administration Responses
Program
Strongly
Administration Disagree
Components
Full Time
23.3%
Staff

Disagree

Neutral

Agree

Strongly
Agree

13.3%

3.3%

30%

30%

Adequate
Funding

16.7%

36.7%

13.3%

30%

3.3%

Flexible
Access

3.3%

26.7%

10%

40%

20%

School Library
Website

16.7%

50%

6.7%

26.7%

0%

Support
Technology

3.3%

13.3%

13.3%

46.7%

23.3%

Managed
Technology

6.7%

10%

13.3%

46.7%

23.3%

Program
Evaluation
Conducted

10%

16.7

30%

23.3%

20%
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Environment
An effective school library program provides an inviting, accessible, and stimulating
environment for collaborative and individual learning experiences. Respondents rated the
environment of the school library media program. Environment data were normally distributed,
with a skewness of -1.018 (SE = +2) and kurtosis of 1.885 (SE = +2). The Shapiro-Wilk test
verified the data followed a normal distribution (p > .05). An independent t-test determined that
there was no statistically significant difference between school principal (M = 3.35, SD = .72)
and library staff (M = 3.53, SD = .83) responses on school library media environment, t(28) = .594, p = .558, d = .23. There was no statistically significant difference between the responses
from Title I schools (M = 3.24, SD = 1.01) and non-Title I schools (M = 3.54, SD = .66) on
environment, t(28) = -.961, p = .345, d = .35. Most respondents (77%) indicated that the school
library program provided an effective learning environment. Table 15 summarizes the school
library media program environment response.
Table 15
Environment Responses
Environment
Components
Flexible
Space

Strongly
Disagree
3.3%

Disagree

Neutral

Agree

10%

3.3%

40%

Strongly
Agree
43.3%

Flexible
Furniture

6.7%

13.3%

3.3%

33.3%

43.3%

Contribution
to Culture

6.7%

13.3%

10%

36.7%

33.3%
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Advocacy
Participants were asked to indicate whether the school library program initiatives were
promoted throughout the community. Advocacy of the school library program includes
communication, community involvement, and involvement in professional organizations.
Advocacy data were normally distributed, with a skewness of -.840 (SE = +2) and kurtosis of
1.718 (SE = +2). The Shapiro-Wilk test verified the data followed a normal distribution (p > .05).
An independent t-test revealed that there was no statistically significant difference between
school principal (M = 3.41, SD = .83) and library staff (M = 3.58, SD = .84) responses on school
library media program advocacy, t(28) = -.534, p = .598, d = .20. There was no statistically
significant difference between the responses from Title I schools (M = 3.25, SD = 1.03) and nonTitle I schools (M = 3.62, SD = .72) on advocacy, t(28) = -1.14, p = .263, d = .42. Most
participants (74%) indicated that the school library program does not meet the advocacy
components of a successful school library program. Table 16 summarizes responses on advocacy
in the school library media program.
Table 16
Advocacy Responses
Advocacy
Strongly
Components
Disagree
Communication 10%

Disagree

Neutral

Agree

40%

23.3%

13.3%

Strongly
Agree
13.3%

Community
Involvement

3.3%

16.7%

13.3%

40%

26.7%

Involvement in
Professional
Organizations

13.3%

26.7%

23.3%

30%

6.7%
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Table 17 summarizes the quantitative data presented. Cohen’s d is included to show the effect
sizes of the results are small (d = 0.2), with the exception of advocacy, which has a small to
medium effect size (d = 0.5).
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Table 17
Quantitative Data Results
Principals

Construct

(n = 12)
M
SD

Library
Staff
(n= 18)
M
SD

Title I

Non-Title I

(n = 9)
M
SD

(n = 21)
M
SD

Independent
T-Test
t(28) = .954,
p = .059

Cohen’
sd
.03

3.80

.67

3.96

.61

Independent
T-Test
t(28) = -.665,
p = .512

Cohen’s
d
.25

Skewness

Kurtosis

-.001

-.398

Literacy
Practices

3.93

.57

3.91

.66

Evaluating
Instruction

3.78

.64

3.66

.75

t(28) = .480,
p = .635

.17

3.63

.62

3.73

.73

t(28) = -.369,
p = .715

.15

-.135

-.543

Curriculum
Assessment

3.70

.57

3.71

.83

t(28) = -.01,
p = ..992

.01

3.55

.67

3.70

.75

t(28) = -.741,
p = .465

.21

-.369

-.260

Resource
Management

3.84

.49

3.94

.77

t(28) = -.370,
p = .714

.15

3.74

.80

3.97

.61

t(28) = -.877,
p = .388

.32

-.651

1.032

Program
Administration

3.43

.67

3.53

.78

t(28) = -.385,
p = .703

.14

3.34

.88

3.55

.67

t(28) = -.672,
p = .507

.27

-.800

.834

Environment

3.35

.72

3.53

.83

t(28) = -.594,
p = .558

.23

3.24

.67

3.54

1.01

t(28) = -.961,
p = .345

.35

-1.018

1.885

Advocacy

3.41

.83

3.58

.84

t(28) = -.534,
p = .598

.20

3.25

1.03

3.62

.72

t(28) = -1.14,
p = .263

.42

-.840

1.718
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Phase 2: Qualitative Data Results
The qualitative results consist of participant profiles, followed by thematic analysis.
Participant profiles provide the reader with a detailed frame of reference. The voice and
experiences of the participants should be presented clearly. Sutton and Austin (2015)
recommended the use of a brief participant description. The participants’ names were replaced
with pseudonyms to protect their identity; however, the data presented remains accurate. The
researcher conducted a thematic analysis of participant interviews using an inductive approach:
(a) familiarization and organization of the data, (b) preliminary coding, (c) generating themes,
(d) reviewing themes, (e) defining and naming themes, and (f) reporting results (Ary et al.,
2019). Interview participants were selected based on their role as a principal or library staff
member in order to include an equal number of principals and library staff and a representation
of participants from both Title 1 and non-Title 1 schools (see Table 18).
Table 18
Interview Participants
School

Position

Title 1

PS1

Certified Media Specialist

No

PS7

Certified Media Specialist

Yes

PS10

School Principal

No

PS13

School Principal

No

PS21

Certified Media Specialist

Yes

PS24

School Principal

Yes

PS25

School Principal

No

PS26

School Principal

Yes

PS29

Certified Teacher

Yes

PS32

Paraprofessional

No
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Principal Profiles
John
John was a principal for over 13 years at three different elementary schools. He has
worked in Title I and non-Title 1 schools. At the time of the interview, he was the principal in a
Title 1 school with approximately 700 students. John grew up in a military family where
education was highly valued. He has a master’s degree in educational leadership. John described
his reading experiences as traditional, but shared he had an influential third grade teacher who
pushed him to do better. As an educator he became an avid reader. However, his passion for
reading was ignited when he became a father, reading nightly to his children. He wanted to be a
model to them, which sparked an even deeper appreciation for the importance of reading.

Elaina
Elaina has a master’s degree in educational leadership and has served as a principal for
over eight years. At the time of the interview, she was the principal of a non-Title 1 school with
over 700 students. Elaina always enjoyed school and learning; however, as a child who struggled
with reading, she decided to become an educator to better understand the reading process and
become a better reader. As a school principal she became an avid reader who made time to read
all 15 of the annual Sunshine State books and other books that her students frequently read so
she could engage in conversations with them about reading. Elaina purposively infused reading
into her daily life as a principal and a parent.
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Amy
Amy has been a school principal for over 12 years. She earned a master’s degree in
educational leadership and has experience as an assistant principal at all school levels:
elementary, middle, and high school. Amy indicated that one of her strongest skills is building
relationships and that has helped her in her work as an elementary school principal, where
building relationships is essential. As a child, Amy’s parents valued reading and her family
would often read together. Amy has always had a passion for reading and would often visit the
bookmobile to get something new to read. In her relationships with students, Amy tried to impart
this same love of reading to them.

Phillip
Phillip earned a master’s degree in educational leadership and has been a school principal
for over 12 years. He was inspired to become an educator in sixth grade after taking a math class
in which he had poor instruction. His desire to help meet the needs of all students led him to a
career as a teacher and then as an administrator. Phillip is a former English teacher who became
the principal of a Title I elementary school. Phillip has a passion for reading that he shares with
his students and community by making changes to give students greater access to books in hopes
of instilling a love of reading school-wide and within the community.

Michelle
Michelle has over six years of experience as a principal. She earned a master’s degree in
educational leadership. Although she began her career in middle school, she soon adjusted to
elementary and seized the opportunity to have an impact on early readers as a school principal. It
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was important to Michelle to have a broader impact on student learning, which is why she
became an administrator. She loved reading from an early age and enjoyed receiving books from
a monthly book club as well as reading magazines. This passion for reading inspired Michelle to
ensure her students have access to books all year round, including summers.

Library Staff Profiles
Beth
Beth earned a master’s degree in educational leadership and is a certified teacher. Beth
serves dual roles in her school as the reading coach and library staff and, at the time of the
interview had been in her current role for nearly two years. Beth has a passion for reading
because reading always came easier to her; however, she realized that not all students feel this
way. She hoped that by allowing students free choice to select books that appealed to them, more
students would find reading enjoyable.

Cheryl
Cheryl earned a bachelor’s degree and has worked as a certified school media specialist
for over five years. Libraries have always been a part of her life. Cheryl fondly remembered
spending a lot of time with her mother at the library when she was younger. As she got older, she
volunteered in her school library. Cheryl has always had a passion for reading and a love of
books. She strived to connect students to a genre or series that sparked their interest so they too
could discover a love of reading.
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Travis
Travis grew up in a family of educators. This inspired his passion for education and the
reason he earned a bachelor’s degree to pursue a teaching career. After teaching for eight years,
he had an opportunity to become the school library staff and education technology tacilitator
(ETF), serving the school in dual roles. Travis did not always love books and did not have the
most positive experiences with reading. His attitude changed when he became an educator and
father who enjoyed reading to students and his children. However, he indicated his past disdain
for books helped him connect with reluctant readers and also influenced how he displayed books
in the media center. It is important to him to have high interest books in circulation and
prominently displayed as well as books that resonate with the diverse student population.

Lauren
Lauren has a master’s degree in library science and worked as a library staff and ETF.
Before working in the school system, Lauren worked in the children’s department of a library.
She worked with schools and would often do story time or origami programs, which eventually
led to her working in the school system. She has always loved books and reading aloud to
students. Lauren loves when a student is able to find a book to read, which is why the school
library was designed to showcase books like a bookstore, organized by genres. This structure
also allowed the library staff and volunteers to quickly assist students select a book.

Sarah
Sarah is an educator with an associate degree, who at the time of the interview had been
working in the school library for over 21 years. She has always loved reading and referred to it
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as her “escape”. This love of reading is what drew her to a career in education. Sarah shared this
passion with her students by reading all Sunshine State books and other books that students
would find appealing. She loved when new books arrived and was excited to display them for the
students. To spark students’ interest in reading, she would often read aloud for them.

Qualitative Results
The researcher conducted semi-structured interviews during the qualitative phase of this
study. The interviews ranged in duration from 10 minutes and 23 seconds to 33 minutes and 39
seconds with an average length of 22 minutes. All interviews were recorded, transcribed using
Rev.com transcription service, printed and analyzed for common themes related to the school
library program and literacy. During the analysis, 52 codes were identified (Appendix H), and
then organized to generate themes (Ary et al., 2019). Six prevalent themes emerged from the
analysis: (a) environment, (b) resources, (c) support, (d) community, (e) funding, and (f) love of
reading. Table 18 lists the frequency of the themes.
Table 19
Frequency of Themes
Theme
Environment
Resources
Support
Community
Funding
Love of Reading

Frequency of Theme
14
8
7
8
7
8

The qualitative data analysis provided rich narrative descriptions and direct quotes to support the
thematic findings and lend credibility to the data analysis (Ary et al., 2019). The qualitative data
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supported the evidence revealed by the quantitative data by providing meaningful insight into the
role of the school library media program in the comprehensive school literacy plan (RQ1) and
identifying steps school leaders and library staff take to implement a successful school library
program (SQ2 and SQ3). The data revealed characteristics of the library staff and school leaders
who have implemented successful school library media programs (SQ3).

Research Question One and Sub-Questions One and Two
The research question addressed was “What is the role of the library media program in a
comprehensive school literacy program?” The two sub-questions addressed were (a) “What are
the steps school leaders take to implement their successful school library program?” and, (b)
“What are the steps school library staff take to implement their successful school library
program?” Most participants (80%) indicted there was no evidence of intentional planning to
include the school library media program in the school comprehensive literacy program, even
though school leaders and library staff felt responsible for contributing to the school literacy plan
and improving student literacy. The following themes detail actions taken by school leaders and
library staff that contributed to the success of the school library program and the school literacy
plan.

Theme 1: Environment
Participants expressed that they worked to create an environment that encouraged
students to read daily and that made reading a routine part of daily life. This was accomplished in
a variety of ways. Participant eight stated that he created a positive reading environment by
reading to students: “I like to play around with it and give them different voices to get them
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interested in reading.” Participant eight and four other participants shared that they strategically
displayed high-interest books that enabled students to quickly locate something to read.
Participant nine explained the library was organized by genre to appeal to students: “I feel like
once the students find one book that they enjoy by going to that genre, they’re now seeing other
books that are in that area that they could jump to.” This created an inviting environment with a
“coffee book shop” feel.
Most schools indicated they expected a reading culture and that the community also
expect the learning environment to foster student literacy. Participant five shared, “Our
community finds it important here. . . parents expect that kids are going to the [library] to read.”
Participant five also explained that the school library is, “the hub of my school.” Several other
principals echoed the sentiment the school library was the academic hub of the school, which
helped set high academic expectations and the expectation that all students read for pleasure and
for learning. Participant four shared the following:
It is the nucleus of our school and we treat it as such. That is our hub. We’re a magnet
program for STEM, but if you notice we don’t supplant the media center with that, they
coincide. They exist together symbiotically. And I think that is very, very, very
important.
Another participant stated he paid attention to his students’ reading habits. He shared a
story of a student whom he noticed did not have a book with her. He recalled she used to be an
avid reader. After several weeks of asking her why she did not have a book, she finally got one.
This personal attention created an environment where it was expected all students read. But he
did not just ask about the book. Participant one shared, “I wrote the title down because I wanted
to read it so I could talk to her about it. Just that idea of regardless of what your surroundings are,
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what your situation is, this is something you can do on your own—become a reader and maybe
spend more time reading than playing video games.”

Theme 2: Resources
All participants stressed the importance of having appropriate accurate and current
resources in all formats to meet the needs of their students. The school district provided a large
collection of eBooks via OverDrive, an online library service, to all students in the district as
well as research databases. Individual schools maintained their own print library collection.
Providing a well-developed collection of print and digital books is an important step school
leaders and library staff take when implementing a successful school library program. Participant
seven shared the following:
I just think it’s really important that whoever is in the media center identify their
population and when they are ordering books, they take that into consideration, and not
just place a cookie cutter book order. Because I think that makes a huge difference for
diverse populations. . . really focusing on getting them books that are going to help them
grow as readers.
Student choice was a recurring factor. Participant six shared, “I don’t think they’re ever
going to like reading unless they get to read books that they do like.” Participants emphasized the
importance of not only having the appropriate resources but also allowing students to find books
that inspire a love for reading. Participant eight conveyed this in the following statement:
When I have a student who discovers that series or genre that just sparks their interest,
you can see it, you can see in their whole being, their eyes light up. They come back and
say, “Oh, I love this. Do you have the next book?”
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Participant three echoed this by saying, “Seeing kids hunting for a book that interests them.
When I walk in and I see kids at shelves or talking with each other, looking at a book that’s—I
think that’s a thrill for me.”
Participants also shared the importance of permitting students to take home reading
materials. Several library staff and school principals indicated that past practices did not allow
students to take books home. Participant four shared, “They had many practices in place, such as
you can’t have a library book out of the library, out of the media center. Books weren’t allowed
to be taken into the cafeteria, the dining room, or anywhere else. And so there was no love of
reading because students simply didn’t read.” Participant four and three other participants
changed this practice to remove barriers that prevent students from reading. Participant two
explained:
If a child takes a book home and they lose it, we’ll just have the funds to replace it. I just
feel like they need to have that opportunity because some kids don’t have books at home
and they will never read them if they never take them home or they’re told to leave them
in their desk.

Theme 3: Support
An effective school library media program requires support from administrators, teachers,
and the community. All the participants mentioned the support received from their Parent
Teacher Association (PTA) or Parent Teacher Student Association (PTSA) afforded them the
opportunity to provide additional resources and opportunities for their students. Participant nine
shared, “They’re very supportive and we’re fortunate here.” Participant eight shared, “We’ve got
a rock star PTSA.” Participant seven indicated that the PTA also supported the schools through
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fundraisers, “They help out during book fair time with volunteers. . . it helps with fundraising for
the library.”
Another common factor was support received from teachers and administrators who
model positive reading practices and support student literacy. Teachers read aloud to students
and worked with the library staff to implement cross-curricular lessons. The news programs
reminded students to read. Participant three shared that they announce, “Don’t forget to read
your Sunshine State book.” Participant eight shared the following:
The principal has been a firm believer in what we do here in the library, making sure that
there is as little interruption to students checking out books as possible and making sure
that I’m equipped with what I need to be successful here.
Schools used activities to bring students, teachers, and library staff together to support reading.
Participant nine explained that teachers and students “have a five-minute tea party with reading. I
pull multiple books of each genre and they’ll all sit down and read it and then they make a list of
what they do and don’t like. Then, they come back and get those books.”

Theme 4: Community
A shared experience among all participants was participation in Scholastic book fairs.
Participants indicated the book fairs bring the community together to support reading. Participant
three shared the following:
The biggest driving force in that has been our Scholastic Book Fairs because it gets kids
and parents and teachers in the library or media center and it’s just an exciting energy
during a book fair that I do believe it carries over.
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Participants’ expressed that sense of community throughout the interviews, sharing that the
school library media center should be a place where the school community gathers. Participant
three stated the following:
It should be the town center, the hub [of the school] like a meeting place where the
students can go and play a game, or do a puzzle, read a book, or something online, with
print books accessible to them.
The sense of community was also evident in the support the school library program received
from volunteers. Four participants indicated they would not be able to have a successful school
library program without the support of volunteers. Participant nine shared, “We can’t work
without our volunteer though. If we didn’t have a full-time volunteer it’d be a lot harder, and so I
can’t imagine how it is at schools that don’t have anybody.”

Theme 5: Funding
Participants shared their concern regarding funding for the library media program. The
primary funding concern was related to the library staff position; most participants indicated a
fulltime library staff position was not funded. Five participants indicated they had multiple roles
or responsibilities in the school library. Participant nine stated, “I went back and forth because of
funding. Sometimes I would be 100% media specialist, sometimes I would be 100% ETF,
sometimes I would be 50-50, just depending.” Participant eight expressed concern regarding
staffing, “This year has been a little different because I lost my assistant.” Participant six shared,
“I kind of bounce back and forth between media and reading coach, and way more time as the
reading coach actually.” Participant 10 shared her concern for teachers who were picking up
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some of the responsibilities, such as checking out books to students, that the media specialist
would perform:
I think I would like to see full-time staffing. I feel sorry for the teachers here because they
have so much on them. And in a perfect world with all the money, you would have a
person there to help the students. . . then that would give the teacher time to personally
help that child select a book instead of needing to help them at the circulation center.
In addition to having multiple job roles, some of the library staff indicated they were
required to supervise lunch and bus duty, which takes up several hours during the day.
Participant 10 also noted, “I have to be in the dining room for three hours and I have bus duty. In
a perfect world, we’d have a person to help the students.”

Sub-Question Three
The third sub-question asked was, “What are the characteristics of library staff and
leaders who have implemented successful school library programs?” Most participants (90%)
indicated they had a passion for reading, an affection for libraries and books, and a desire to
instill that love of reading in students. The participants shared their determination and optimism
as they worked to support student literacy and implement a successful school library program,
even when faced with systemic issues that presented barriers for student access to resources. The
school leaders and library staff also conveyed they felt a deep responsibility to support student
literacy.
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Theme 6: Love of Reading
A love of reading was the most common characteristic of school leaders and library staff
who implement a successful school library media program. Participant 10 shared, “I’ve always
loved reading.” Participant five shared, “I’ve always loved books.” Nine participants indicated
they had always had a love of reading, whereas one participant indicated his love of reading
developed as an adult.
Participants also expressed the importance of the library. Participant seven explained, “I
pretty much have always been in libraries. They were important when I was a child. [Reading
has] always been an important part of my life.” Participant one shared, “I went to the library
once a week and we picked out a book.” Connecting the love for reading and libraries,
Participant two explained, “We don’t want to lose that love for actually having real books that
we read.”
This love of reading carried over into the participants’ work with students and supporting
student literacy, with several participants expressing the joy they feel when a student finds a
great book. Participant seven shared, “I love seeing the kids get excited about reading.”
Participant three shared the best part was “seeing the kids hunt for a book that interests them.”
Participants had an underlying expectation of other educators regarding supporting student
literacy and the love of reading, as explained by Participant four:
When I strategically hire people, I ensure that they have the same value of reading and
they understand that that’s the exact core that we want to establish and embrace, but we
want to drive home and nurture and grow.

77

Participants conveyed a desire to impart a love of reading to students and increase access
to engaging reading materials. Participant six shared, “Not everyone has always loved reading
like me, so how are we going to increase opportunities for students to enjoy reading?”

Summary
This chapter provided a description of the quantitative and qualitative findings of this
study. The use of a sequential explanatory mixed-methods approach provided deeper insights
into the pedagogical practices of elementary school libraries and two potential barriers. The
research question and three sub-questions provided the foundation for data collection.
The researcher presented demographic data to provide relevant participant characteristics
with respect to the job title (school principal vs. library staff) and school type (Title I vs. nonTitle I). Participant survey results provided the data to analyze seven constructs that indicated
effective pedagogical practices of school library media programs. Independent t-tests indicated
there was no statistically significant difference between school leaders and school library staff
response to the constructs. Independent t-tests indicated there was no statistically significant
difference between the response of Title I and non-Title I schools. The quantitative data
indicated effective pedagogical practices of school library media programs was evident in seven
of the eight constructs. The data revealed that the following percentage of participants indicated
there is evidence of these effective pedagogical practices in their school library media program:
(a) school literacy practices (70%), (b) evaluating instruction (56%), (c) curriculum assessment
support (60%), (d) resource management (90%), (e) program administration (67%), and (f)
environment (77%). However, respondents (74%) also indicated that their school library
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programs do not effectively advocate for the school library media program, which is a critical
component of an effective school library program (FLDOE, 2019a).
Ten interview participants shared their experiences as they related to the school library
media program. The results from the qualitative data expanded on the results from the
quantitative data, allowing for a meaningful understanding of effective pedagogical practices in
elementary school libraries. Thematic analysis of the interview data revealed six themes: (a)
environment, (b) resources, (c) support, (d) community, (e), funding, and (f) love of reading.
Although the participants did not indicate that there was intentional planning to include the
school library in the comprehensive school-wide literacy program, there was evidence to support
that the school library does contribute to student literacy.
Creating a positive school library environment was the most frequently mentioned theme
throughout all 10 interviews. This finding revealed that participants took steps to create a
welcoming atmosphere in the school library, with engaging book displays to foster student
literacy. Participants shared that the school library was considered the nucleus or academic hub
of the school, which created an academic culture.
Based on data from the survey and interviews, participants identified the availability of
current and relevant resources in multiple formats as a priority in the school library. Participants
also shared the importance of these resources meeting the needs of their diverse learners to
support students’ academic growth and literacy. Access to the resources was a concern for some
participants, with most indicating that students have access on a weekly basis through the class
rotation schedule.
Participants indicated support for the school library was essential to an effective school
library program. Schools received support from PTA and parent volunteers who helped with
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organizing literacy events and the operation of the school library. Participants shared that the
school principal leads literacy initiatives and sets the tone for reading expectations. Teachers
support the school library program by setting the expectation that all students read and visit the
library to learn to independently select books to read.
Theme four revealed that the community influences the school literacy plan and library
program. Through Scholastic book fairs and literacy events, the community celebrated reading
and supported students by raising funds to provide books to the school and students. Principals
and library staff took deliberate steps to include the community in the planning of literacy events
and fundraising, which positively impacted student literacy.
Participants expressed concerns regarding the funding for the school library staff
position. The school library staff indicated they had multiple roles and responsibilities beyond
supporting the school library program, which caused concerns regarding the access to resources
and support students are missing. Some principals shared they strategically budget and make
sacrifices in other areas in order to have the library staff position. Most participants indicated that
it was necessary to have at least one full-time person in the school library during school hours.
All interview participants expressed a love of reading. This quality is indicative of school
leaders and library staff who have implemented an effective school library program. Through
reading discussions, book talks, and other interactions with students, the participants share this
love of reading with students and hope to instill in them a love of reading. Many participants
indicated students who enjoy reading will grow as readers.
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CHAPTER FIVE: DISCUSSION
The final chapter of this sequential explanatory mixed-methods study will review (a) the
statement of the problem, (b) research methodology, (c) major findings, and (d) study
limitations, as well as (e) provide recommendations for future research, and (f) summarize the
findings and recommendations.

Statement of the Problem
During the recession of the past decade, schools experienced challenging budget cuts and
difficult staffing decisions resulting in a decline in the number of certified school librarians in
public schools (Lance, 2018). Nonetheless, our standards-driven era continues to emphasize the
requirement that all students read at grade level. This remains one of the most pressing goals of
elementary education (ESSA, 2015). The literature indicates that schools with a strong library
program can have a tremendous positive impact in developing student literacy skills, particularly
in urban school districts (Kachel & Lance, 2018). Despite staffing limitations in school libraries,
the provision of a well-designed school library program will allow students equitable access to
reading and research materials as well as library education to support the development of student
literacy and critical thinking skills.
Current research identifies the need for qualified and certified library media specialists
for successful implementation of school library media programs (Johnston & Green, 2018;
Keeling, 2018). Many schools, however, are replacing their media specialist positions with a
variety of school staff, including parent volunteers, paraprofessionals, other certified teachers,
and part-time teachers or staff with dual roles. This variability in staff has created a knowledge
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gap with respect to how school library media programs can be designed and implemented to be
effective in supporting teaching and learning.

Review of Methodology
This study implemented an AI approach and Capacity Building theoretical framework
(Cooperrider et al., 2008; Stringer, 2013). The AI approach highlighted what is working well
within the organization (Cooperrider et al., 2008). Capacity building within a school organization
is the process by which individuals collaborate and learn from each other to become more
competent in their role(s), with the goal of having a positive impact on teaching and learning
(Stringer, 2013). This research study focused on a school district where there was staffing
variability in elementary school libraries in the library staff position. Data from surveys and
semi-structured interviews guided this research study in response to the following research
question and sub-questions:
1. How does the school library program contribute to the comprehensive school literacy
program?
2. What steps do school leaders and library staff take to implement an effective school
library program?
3. What are the characteristics of school leaders and library staff who have implemented
a successful school library program?

Discussion of the Findings
This study presented quantitative and qualitative data to identify effective pedagogical
practices of elementary school libraries how the school library program contributes to the
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comprehensive school literacy program. Statistical analysis revealed principals and school
library staff did not respond differently to the constructs within the survey. Furthermore, there
was no statistical difference in Title I participant responses compared to non-Title I participant
responses. The researcher presented demographic data and descriptive statistics to give
meaningful insight into the effective pedagogical practices of elementary school library
programs. Following a complementarity approach, supporting qualitative data revealed six
themes to elaborate on how the school library program contributes to a comprehensive school
literacy program, the steps school leaders and library staff take to implement an effective school
library program, and the characteristics of school leaders and library staff who implement an
effective school library program. This complementarity approach allowed for a more in-depth
understanding of the practices, culture, and beliefs prevalent in school library media centers (Ary
et al., 2019). The AI approach was intended to disarm participants and foster cooperation and
collaboration because the focus was on the positive attributes of the school library media center
(Cooperrider et al., 2008; Michael, 2005). The qualitative data revealed the following themes: (a)
environment, (b) resources, (c) support, (d) community, (e) funding, and (d) love of reading. This
section synthesizes the quantitative and qualitative data outlined in Chapter Four in the following
categories presented by the data: (a) environment, (b) resources, (c) support, (d) community, (e)
program administration, and (f) love of reading. Refer to Appendix I for a detailed synthesis of
the data.
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Research Question One and Sub-Questions One and Two
The first five themes (a) environment, (b) resources, (c) support, (d) community, and (e)
program administration provided data to answer the research question and sub-questions one and
two:
(1) How does the school library program contribute to the comprehensive school literacy
program?
(2) What steps do school leaders take to implement an effective school library program?
(3) What steps do library staff take to implement and effective library program?
This section also provides evidence of potential barriers for a library program as indicated by the
data.

Environment
Survey and interview data supported the importance of the environment of the school
library program. Participants indicated the school library program provided a positive learning
environment for students, staff, and the community, which contributes to the comprehensive
school literacy program. Latrobe (1998) explained the school library has a profound impact on
the educational environment. This idea is reinforced by the AASL(2009): “School libraries
provide equitable physical and intellectual access to the resources and tools required for learning
in a warm, stimulating, and safe environment” (p. 23). Participants explained that literacy
practices within the school library allowed for reading enjoyment. Furthermore, the library staff
strategically designed reading displays to appeal to students’ interests, which increased student
enthusiasm for reading. According to the International Literacy Association (2019), reading
enjoyment and enthusiasm for reading are two critical components of school literacy practices.
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School leaders and library staff who have implemented an effective school library program focus
on cultivating an environment that fosters strong literacy practices.
Participants validated the idea of the school library being the center of literacy and
learning—the academic hub or nucleus of the school academic environment. The idea has been
around for decades, with Keyes (1914) referring to the school library as “the heart of the school”
(p.86) and Todd (2012) asserting that the school library is the “heart of the education program”
(p. 2). In addition, participants emphasized the importance of the school library as a place where
students can safely collaborate, research, read, innovate, and commune with one another
(Grigsby, 2015). Many of the study participants have designed and constructed a space to
support 21st century learners, a space Loertscher and Koechlin (2014) called the learning
commons—a place where students, staff, and the community can read, research, and innovate in
a flexible space.

Resources
Survey and interview data supported the importance of library access within the school
library program through the implementation of a combination of fixed and flexible schedules.
The International Literacy Association (2019) prioritizes school literacy practices that provide
access to resources and the school library as well as relatable materials. McGregor (2006)
asserted that flexible scheduling provides more liberal access to information and support when
students are engaging in inquiry learning. However, McGregor also indicated that there must be
intention behind the school library schedule to determine whether the schedule is supporting
student learning and inquiry. The first component in relation to resources is student and teacher
access provided by the school library schedule. Library staff in collaboration with administrators
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must have knowledge of the benefits of a fixed, flexible, or mixed model schedule and the ability
to monitor the impact of that schedule on student learning and access to resources. These
practices contribute to an effective library program. As a resource, this fixed and flexible
schedule model provides dual benefits to schools’ students and staff through consistent access to
the school library as well as timely access for engaging research and collaborative learning
experiences.
All participants indicated the resources available in the school library program provided
students with accurate, current, and relevant digital and print materials. Many participants’
schools purchased, and displayed materials driven by student choice and interest. The purchase
of student-preferred resources underscores Krashen’s (2012) assertion that access to libraries
with adequate resources provides students with greater reading opportunities, which is
particularly important for vulnerable populations of students who may not have access to
resources elsewhere. Lindsay (2010) stressed that a “remedy to the socioeconomic gap in
academic achievement is to make sure that children of low-income families have access to highquality, age-appropriate books” (p. 7). The study’s data supported the evidence that school
leaders and library staff provided students with access and high-quality resources. Access is an
important step that school leaders and library staff must take to implement an effective school
library program and to contribute to the comprehensive school literacy program.

Support
Participants in this study noted strong support from the PTA for the school library
program and for supporting student literacy. Support from the community is an indicator of an
effective library program (American Library Association, 2020; FLDOE, 2019). Many of the
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participants indicated that their PTAs supported their literacy program efforts by volunteering at
literacy events and providing daily support in the school library. Some participants shared that
the library program would not function effectively without the volunteer support.
According to the FLDOE (2019a), the library media program should also contribute to
enhancing student achievement by supporting all facets of the academic program. Participants
indicated there was strong support provided in reading guidance and literacy instruction.
However, the data did not support that the school library programs were as effective in providing
instruction on transliteracy skills or cross-curricular instruction and support with lesson planning.
Participants shared concerns that professional development in the areas of library media
services and research skills was not available in most school library programs. The American
Association of School Librarians (2016) explained that the school library program should be
leading the way in “digital learning and literacies by teaching and providing professional
development” (p. 1) Students, staff, and the community could benefit from professional
development in navigating the resources and developing transliteracy skills. Lance et al. (2009)
reported that teachers rated their literacy teaching as excellent more often when they collaborated
with librarians. The FLDOE (2019a) indicated that professional development is an important
factor in an effective school library program. The school library should also be included as a
component that supports the comprehensive school literacy program. There were minimal
indicators to support that the school library was included in the School Improvement Plan, or
intentionally included in the comprehensive literacy program. However, the data indicated that
school leaders and library staff took action to proactively support student literacy; yet this action
was not part of a formalized plan.
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Community
The school community includes several facets in relation to the school library program:
(a) community involvement, (b) literacy events and initiatives promoted throughout the
community, (c) communication, and (d) involvement of school library staff and school leaders in
professional organizations that support school libraries and literacy. Data from this study
indicated that the school library programs hosted literacy events that involved the community
and increased enthusiasm for reading, such as the Scholastic book fairs. School literacy events
led to an increase in community volunteers, who enjoy participating in these types of events and
supporting school-wide literacy. The data indicated that some volunteers raise money to ensure
vulnerable students have funds to purchase at least one book at the book fairs.
Community communication specific to the school library program presented a challenge
for most of the participants. The data showed that school library programs did not have a
designated webpage to share information with the school or community on upcoming literacy
events, library events, or new resources available. The school library media webpage should be
designed for community events and to showcase the successes of the school library program
(Baumbach, Brewer, & Renfroe, 2004). This communication has the potential to increase
community involvement and increase student interest in resources showcased on the webpage.

Program Administration
Two key components of an effective school library program is that it is well-staffed and
funded. The Florida Education Finance Program provides funding for some library materials but
does not allocate funding to support library staff. Florida legislature requires Florida school
districts to provide a library program but does not require staffing for that program (K-20
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Education Code, 2018). The researcher sought to understand the challenges schools face with
staffing decisions related to the school library program. Although many participants indicated
there is a full-time staff member in the school library program, the data showed that most of
those staff members have dual responsibilities and may spend less than 50% of the time in the
library staff role or the library is staffed part-time. These data align with trends occurring in
school library programs across the nation (Kachel & Lance, 2018). The participants expressed
concern over this, indicating that at least one full-time staff member could have an impact on the
library program and student access to resources.
Several principals shared that they strategically budget for the library staff position but
that doing so has a negative impact in other areas, such as the number of additional support staff
that can be hired. Participants interviewed indicated that this adds to the responsibilities of
school administrators. The participants also expressed a concern for teachers who may feel
overburdened because they are responsible for managing library materials when library staff is
unavailable. Library staff indicated they often felt unable to fulfill all their responsibilities when
required to work in dual roles. The participants advocated for a full-time staff member to support
student literacy. A full-time library staff member can provide students with the skills to selfselect books. Krashen et al. (2010) reported the following:
Studies confirm that more access to books and reading materials in general results in
more independent self-selected reading. More independent self-selected reading results in
more literacy development. (p. 3)
The library program must be well staffed for students to have consistent access to reading
materials and be supported as they learn to become self-selected readers, which will enable them
to become more independent and grow as readers.
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Sub-Question 3
The following category provided data to answer sub-question three: What are the
characteristics of school leaders and library staff who have implemented a successful school
library program?

Love of Reading
The researcher sought to understand the characteristics of school leaders and library staff
members who have implemented an effective library program to gain insight into the qualities
needed of staff members who were placed in a library staff position, whether or not that person is
a certified media specialist. The data supported that school leaders and library staff who
implemented an effective school library program have a love of reading and wanted to impart
that love of reading to students. This characteristic was evident in all of the interview
participants. Most staff members indicated that school leaders spend time modeling good reading
practices to students. The data indicated that school library staff and teachers also model reading
for students. Furthermore, time was provided for students to read independently and for pleasure
during school hours.
The more frequently students are exposed to reading experiences and the greater access
they have to print materials, the more likely students are to read (Pribesh, Gavigan & Dickinson,
2011), which leads to improved literacy skills. Students are reluctant to read if they dislike
reading. Data supports that library staff who are enthusiastic about reading, spend more time
selecting appropriate resources for the school library program. Moreover, school leaders and
library staff who spent time having meaningful book discussions with students and helped them
select appropriate reading material saw an increase in student literacy. The love of reading and a
90

determination to support student literacy are characteristics that impact the effectiveness of the
school library program.

Study Limitations
There were limitations in this study. One limitation was the potential participant bias that
might have been embedded in the individual interview data. The statements that participants
made were based personal beliefs and perspectives. In some cases, participants may have been
tempted to respond in a way that they think is more desirable to meet the researcher’s
expectations resulting in the possibility of inaccurate data.
The researcher’s professional role as an administrator in the district from which the data
were compiled may have contributed to her own bias as it pertains to her role in supporting these
specific school library programs.

Implications of Findings
The analysis of survey and interview data provided insights on the effective pedagogical
practices of elementary school library programs that may have implications for practice.
Although many of the schools that participated in this study indicated variability in library staff,
most schools indicated they were meeting the criteria for an effective school library program
(FLDOE, 2019a). However, there were a few areas that were flagged as potential barriers for the
school library program: (a) professional development, (b) communication, and (c) funding.
Findings from this study indicate a need for targeting professional development to
support teachers and school leaders in maximizing the resources in the school library program to
support student literacy. School library programs represented in this study lacked professional
91

development opportunities to provide staff with the skills needed to navigate digital and print
resources that could lead to improved student transliteracy skills. A continuation of the AI
process would better help identify the professional development needs of specific schools and
through Capacity Building allow schools to share what professional development is working well
to maximize the use of the resources in the school library program.
The COVID-19 pandemic had a direct impact on the delivery of instruction. As schools
rapidly changed from face-to-face to distance teaching and learning, there was an increased need
for the library staff to support remote learning efforts. With many teachers feeling overwhelmed
by the multitude of resources, library staff could assist in vetting digital resources and provide
training on how to best utilize technology to engage students in meaningful learning activities.
Another area where library staff could provide impactful assistance is to parents who are
struggling with navigating the diverse digital resources students are tasked with using. As we
move forward, uncertain as to how this unprecedented period will affect education long-term, the
needs of students who do not have access to technology must also be addressed. The library staff
should be considered as a key contributor for planning and dispersing print resources to students
in need should distance learning continue to be necessary.
The participants shared that communication regarding the library program is mostly
internal, on the school news or through running notifications on the closed-circuit television.
There are missed opportunities to communicate with the students, staff, and community. The
school library program should have a designated web page to communicate school library hours
and, special events, highlight successes, and advertise new materials. This would allow schools
to communicate to a broader audience and provide the community with timely information
related to the school library program.
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There are no easy solutions to the challenging funding issues schools face. This study
revealed the struggles school leaders endure when making challenging staffing decisions.
However, to ensure equitable access to resources and provide meaningful inquiry learning
experiences, the library must be staffed sufficiently. The benefits on student literacy are
supported by the research. With appropriate training and support, with a staff member who has
the characteristics of school leaders, and with staff members who have implemented a successful
library program, it is possible for a school library program to positively impact student literacy.
Finally, school leaders and library staff should take deliberate steps to include the school
library program in the comprehensive school literacy program. Through intentional planning and
assessing how resources can be better utilized, student literacy can be improved. Deliberate
planning will allow stakeholders to better understand how to support the school library program
and school literacy.

Recommendations for Future Research
The role of the school library program is an integral component of the school
comprehensive literacy program. The major findings from this study and a review of the
literature suggest that the following are areas for future research:
1. Future studies should investigate the comparative effectiveness of school library
programs with full-time certified media specialists and full-time other library staff.
2. Future studies should investigate the academic impact on students who do not have
access to a school library program during school hours or during extended times.
3. Future studies should investigate the training and support needed for noncertified
library staff to implement an effective school library program.
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4.

Further research is needed on distance learning and the role of the school library
program.

5. More research is needed to identify what school districts are doing to prepare library
staff and school leaders for the task of implementing an effective school library
program.

Conclusion
Over the past few decades, the position of the school library and the school librarian has
been diminished. Many library staff members are tasked with multiple roles, supervisory duties
at lunch and before and after school, that inadvertently result in reducing student access to library
resources. There are educators who believe that the school library has become obsolete and do
not see the value in staffing the school library program. However, the findings of this study
provide evidence aligned with current research: an effective school library program has a
positive impact on student learning and literacy as well as reading achievement scores (Gretes,
2013; Krashen et al., 2012; Lance et al., 2005;). This sequential explanatory mixed-methods
study sought to identify effective pedagogical practices of elementary school libraries by
determining how the school library contributes to the comprehensive school literacy program and
through the steps school leaders and library staff take to implement an effective school library
program.
The results of this study revealed that school leaders and library staff feel a responsibility
to support student literacy. The participants did not indicate that they contribute to the
comprehensive school literacy plan in a deliberately formalized manner; however, they did
indicate they took deliberate actions to (a) create an environment that fosters good literacy
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practices; (b) acquire resources that are appropriate, relevant, and appealing to diverse learners;
(c) provide and receive support for the school library program and literacy; (d) build a
community that supports literacy initiatives and the school library; (e) work towards effective
program administration; and (f) share the love of reading to inspire students to read.
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APPENDIX A: SURVEY INSTRUMENT
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Effective Pedagogical Practices in Elementary School Libraries:
An Appreciative Inquiry Approach
Survey Instrument
Indicate the accuracy of the statements on a scale of 1 (strongly disagree) to 5 (strongly agree). Circle
or check your response.
I. Assessing School Literacy Practices
1.1. Children in my school have access to a variety of reading materials, both print and digital.
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree

1.2. Children in my school are excited about reading.
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree

1.3. Children in my school have access to reading materials – print and digital – that reflect their
identities and lived experiences and that offer insight into the identities and lived experiences of
others.
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree

1.4. Children in my school talk enthusiastically about their reading experiences.
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree

1.5. Children in my school visit the school and public library voluntarily.
1

2

3

4

97

5

1.6. Children in my school are supported by well-prepared literacy partners (public library, parents,
business partners, and community organizations).
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree

1.7. Children in my school read for pleasure.
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree

1.8. Children in my school have designated time to read during the school day.
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree

1.9. Administrators/school leaders in my school model literacy by reading and talking about their
reading experiences enthusiastically.
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree

1.10 Teachers/Staff in my school model literacy by reading and talking about their reading experiences
enthusiastically.
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree
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II. Evaluating Instruction
The library media program enhances student achievement through a systematically, collaboratively
planned instructional program in the following areas:
2.1. Information literacy and inquiry-based instruction
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree

2.2. Transliteracy skills instruction, which is the ability to read, write, and interact across a range of
platforms, tools, and media of all forms
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree

2.3. Literature appreciation and literature-based instruction
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree

2.4. Instructional partnerships (PTSA, parents, business partners, etc.)
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree

III. Curriculum Assessment Support
The library media program enhances student achievement by supporting all facets of the instructional
program in the following areas:
3.1. Reading and promoting guidance
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree
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3.2. Professional development
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree

3.3. School improvement plan
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree

IV. Resource Management
The library media program provides appropriate, accurate and current resources in all formats to
meet the needs of the learning community in the following areas:
4.1. Current Collection of Library Materials/Resources
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree

4.2. Organization of Library and Library Material/Resources
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree

4.3. Acquisition of New Library Materials/Resources
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree
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4.4. Maintenance of Library Materials/Resources
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree

V. Program Administration
Technological processes and resources enhance learning and serve as an infrastructure for
administering a properly staffed and well-funded library media program in the following areas:
5.1. There is a full-time staff member(s) assigned to manage the library.
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree

5.2. There is adequate funding to support the school library media program.
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree

5.3. Students, staff, and the community have flexible access to the school library.
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree

5.4. The school has a designed website for the school library.
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree
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5.5. The school library staff supports technology information retrieval, production, and TV production.
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree

5.6. The school library staff manages and supports the use of technology (devices, research databases,
online books, and other digital resources).
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree

5.7. The school library staff periodically completes a program evaluation of the school library media
program.
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree

VI. Environment
Effective library media programs provide an inviting, accessible and stimulating environment for
individual and group use that share resources across the learning community in the following areas:
6.1. Facility is flexibly designed to support a variety of teaching and learning activities and is ADA
compliant.
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree

6.2. The furniture is appropriate for the students and staff and allows for varied use (small groups, large
groups, collaborative work, individual students, etc.).
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree
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6.3. The school library climate contributes to a school wide culture of inquiry, independent and lifelong
reading, is aesthetically and visually appealing, serves as an extension of the classroom, and generates a
dynamic teaching and learning environment.
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree

VII. Advocacy
The library media program and its initiatives are promoted throughout the learning community in the
following areas:
7.1. In-school communication is consistent. Library program data is shared with administrators and the
school community. The library website promotes the library program and activities, and information is
shared via a variety of communication methods (newsletters, social media, etc.)
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree

7.2. Parents and community members are involved in library program activities that are collaboratively
planned, such as parent workshops, book fairs, reading motivational activities, etc.).
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree

7.3. The library staff and school leadership are involved in local, state, and national organizations to
keep current on current trends and research-based best practices.
1

2

3

4

5

strongly disagree

disagree

neither agree or
disagree

agree

strongly agree

VIII. Staff and School Information
8.1. How long have you worked in your current role as a school leader or library staff?
a. 1-3 years

b. 4-6 years

c. 7-9 years

d. 10-12 years
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e. 12 or more

8.2. What is your highest level of education?
a. high school

b. associates

c. bachelor

d. master

e. doctorate

8.3. Who works in the school library?
a. certified media specialist
d. teacher

b. paraprofessional

e. parent/volunteer

c. Education Technology Facilitator (ETF)

f. other / explain

8.4. Is the school library on a fixed or flexible schedule?
a. fixed

b. flexible

c. both

d. unsure

8.5. How many students visit the school library on a daily basis (average)?
a. less than 10

b. 11-25

c. 26-50

d. 51-75

e. more than 76

8.6. School Name: __________________________________
8.7. Your Name: ____________________________________
8.8. Would you be willing to share more information about your library media program by participating
in a short follow up interview?
a. yes

b. no

Thank you for taking the time to complete this survey. Your input is greatly appreciated!
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Approval to use ExC3EL:
From: Sykes, Melissa <Melissa.Sykes@fldoe.org>
Sent: Tuesday, September 17, 2019 12:47 PM
To: Scanlan, Maureen <scanlamz@scps.k12.fl.us>
Subject: RE: ExC3EL Evaluation Rubric

***** CAUTION: This email originated from outside SCPS. *****
DO NOT click links or open attachments unless you recognize the sender and are expecting the
information or have verified with a third party that the information is safe! Contact the I.S. Help
Desk at 407-320-0350 if you have concerns about unsafe content.
Good afternoon,
Congratulations on your dissertation approval! Yes you are free to use our rubric, we just ask that you
cite us with the information/framework that you use from the rubric.
The rubric was updated I believe a couple of years ago and it was before I was in my current position
here. The ExC3EL rubric was created by Nancy Teger you can contact her here if you need further
information regarding the rubric.
Melissa C. Sykes
Library Media & Instructional Materials Specialist
Bureau of Standards and Instructional Support
Florida Department of Education
325 West Gaines Street, Suite 424
Tallahassee, Fl 32399-0400
850-245-5094
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September 20, 2019
Maureen I. Scanlan
Coordinator of Instructional Projects | Instructional Resources
Seminole County Public Schools 400 E. Lake Mary Blvd. Sanford, FL 32773
(407) 320-0161

RE: International Literacy Association. (2019). Advocating for children’s rights to read.
Newark, DE: Author.

________

____X___

ILA grants you permission without fee for the use stipulated in your

ILA grants you permission without fee for the use of the above
in your dissertation, thesis, research project.*

________

You are the/an author of the cited material, and ILA has no
objection to your specified use of this material.*

________

The material you plan to use will appear as an adaptation and there is no fee.*

*ILA requires a credit line that includes authors, editors, title, publication, copyright date, and
"Copyright © [date] by the International Literacy Association" as shown above.

Sincerely,

Wendy Logan
Executive Programs Manager
International Literacy Association wlogan@reading.org
Fax: 302-368-2449
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Interview Questions:
1. Please tell me about yourself. Why did you become a school leader/library staff?
2. Tell me about your experiences with libraries and reading? Have you always loved books?
3. What is the best part of your job in relation to the school library?
4. What positive experiences have you had working with school partners to support the school library
and literacy? (PTSA, business partners, parent volunteers, etc.) How does the school community
support your literacy plan/school library?
5. Tell me how your principal (or you as the principal) supports reading? How about the teachers and
other staff? (does he/she model reading, set reading expectations, etc.)
6. Do you offer professional development for teachers or teach lessons to students/classes on the
library media resources, etc.?
7. In what ways does the library/school librarian or library staff contribute to the comprehensive
school literacy plan?
8. What resources do you use to promote the school library? (newsletters, social media, tv
production, etc.) How frequently?
9. How many community events/student events do you host monthly or yearly and what type of
events are they? (book talks, themed events, book fairs, parent nights, literacy nights, etc.).
10. When do students have access to the school library? (before/after school/lunch, during class
scheduled visits, when teachers permit, etc.)
11. What is the role of the library media program in a comprehensive school literacy program in your
dream school library?
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Bracketing Interview Questions
Tell me about your education background.
What about your current position?
What made you want to become and educator? (if not answered by previous questions)
How did you end up becoming an administrator?
Tell me about your experiences with public libraries? What about school libraries?
As a former school administrator how to view the role of school library?
As a current district administrator how to view the role of the school library?
Have you ever taken any courses on how to implement an effective school library
program?
9. Describe your current research on school libraries.
10. Have you ever had any professional development related to school libraries?
11. Do you belong to any organizations related to library media services?
12. Describe your experiences as a district administrator tasked with supporting school
libraries.
13. What would you like to see improved in the school library programs?
14. What do you expect to discover as a result of your research study?
15. Any final comments to add before you begin your research?
1.
2.
3.
4.
5.
6.
7.
8.
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Maureen Scanlon:
This is Maureen Scanlon with Cheryl, conducting a bracketing interview. Cheryl is going to ask questions.
Whenever you're ready, Cheryl.
Cheryl:
Okay. Maureen, can you tell me about your educational background?
Maureen Scanlon:
I started my career in education as an English teacher, and taught for about 13 or 14 years. English in
primarily high school, a couple of years in middle school. And then decided, well, early in my career I
was encouraged by one of my administrators to pursue an educational leadership master's degree. And
so I worked on that. But loved teaching, so stayed in the classroom for many years after I earned a
master's degree in educational leadership. And then, eventually moved into becoming an assistant
principal for about five or six years, and then became a district administrator.
Cheryl:
Okay, wonderful. What is your current position?
Maureen Scanlon:
My current role is a coordinator of instructional projects. So I help support instructional resources,
library media services, and any other various projects that may come up to help our students be
successful.
Cheryl:
All right. What made you want to become an educator?
Maureen Scanlon:
My younger sibling, my younger brother, he always struggled with reading and speech. And I, from a
very early age, I loved helping him, and tutoring him, and working with him on his speech. And that was
just something that I enjoyed doing.
Maureen Scanlon:
I also had some challenging experiences in school. In first grade I was retained at my mother's request,
and I had some teachers that I felt like were not very supportive. And so, from a very young age, I was
very aware of what a strong impact a good teacher could have in a student's life, and I had that in fifth
grade, and that kind of turned my life around. My teacher, Mrs Camerata.
Maureen Scanlon:
And so, those experiences together really made me want to become an educator so that I can make a
difference, and not ... And help to show students that no matter what their level is, they have the
opportunity to be successful if they work hard enough.
Cheryl:
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Cheryl:
You kind of talked about it a little bit already with your path, and how you were a teacher and eventually
administrative to your position. But how did you decide to become an administrator?
Maureen Scanlon:
Well, that was a struggle for me. Because honestly, I felt like I was always destined to be a teacher, and
was real hesitant to leave the classroom. But I had an amazing mentor administrator who helped me see
that as an administrator, I might be able to have a broader impact on students. And I really saw that as I
became an assistant principal, and was able to impact the master schedule, and equity in the master
schedule, and be able to provide incredible opportunities for students. And so that was, he was really
the person who encouraged me to move out into a different role.
Cheryl:
Okay. Switching gears a little bit, tell me about your experiences with public libraries, both public and
school libraries.
Maureen Scanlon:
Okay, so I've always been a nerd and I say that in a very loving way. When I was younger, my
grandfather used to give us money to buy candy and stuff, and I always bought books. Sometimes when
I was younger, to get out of my house, I would walk down to our library in Chester, New Jersey. And
they had all these quiet rooms that you could sit in, and the librarians were super sweet to me. And so I
would spend literally hours in a public library in Chester growing up.
Maureen Scanlon:
And then when I was in upper-elementary and in middle and high school, I actually used to go to the
library a lot. I was involved in some book reading programs, and then later, in my middle school years, I
actually worked in the school library helping out with shelving and AV resources, and things like that.
And so I've always just felt like that was a very welcoming and safe space for me.
Cheryl:
Sounds like it. As a former school administrator, how do you view the role of a school library?
Maureen Scanlon:
For me, as a former English teacher and as an administrator, I think that the school library is and should
be the hub of the educational center. It should be a place where people go and collaborate and learn
and research and pose inquiry questions. And it should be a place that students want to go to learn, and
to interact with both digital and print resources, and access should be available to all students to help
them in that process.
Cheryl:
And as a current district administrator, do you feel any differences in how you view that role?
Maureen Scanlon: I think one of the main reasons that I've chosen to research library programs in
elementary schools is because this is a challenge for me. Now, my role has shifted somewhat and I'm,
one of my responsibilities is to try to provide support for
our school libraries.
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Maureen Scanlon:
And I feel like I lack some knowledge and resources to be able to do that effectively. And so I'm hoping
this will help, because I'm a little bit at a loss as to how to support people because there's such a wide
range of staffing in the system where I work.
Maureen Scanlon:
And so I'm hopeful that I can find some answers to those questions that I have, about how to support all
of our schools and all of our students, and having access to the school library. And that's just something
that it's always in the back of my mind, nagging me.
Cheryl:
Okay. Have you ever taken any courses on how to implement an effective school library program?
Maureen Scanlon:
No, I never have taken courses. And when I worked in a high school, there was an amazing media
specialist at both campuses where I worked. And so that person was always able to provide direction to
my students in regard to research databases, and how to approach research, and find materials in the
school library.
Maureen Scanlon:
So I never necessarily had that to learn a great deal about that. However, recently, in my current role,
I'm working on developing a professional development to help people navigate all of our district
research resources.
Maureen Scanlon:
And then, also because I wanted to learn more about what is expected of certified library media
specialists, I did study for and take the library media certification tests, and was able to pass that test. I
don't think that makes me more qualified to run a library program at this point, but it definitely gave me
some good insights into what is expected.
Cheryl:
Okay. Can you describe your current research on school libraries?
Maureen Scanlon:
So far I've been doing a lot of reading and research. I really had very limited knowledge before, and also
I was not aware of current trends. So that's been something exciting for me to see, the direction of what
a 21st century library space should look like, feel like, and what it should include. So I'm excited to
continue exploring that, and figuring out ways that we can help improve our library programs to meet
the needs of our modern-day learners.
Cheryl:
You mentioned working on professional development, but have you had yourself any professional
development related to school libraries? [inaudible 00:08:03]
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Maureen Scanlon:
No, I really haven't, and I think that that is a challenge, that there isn't for, me in my career, there wasn't
something out there for me to really learn how to navigate that space. And I think it's equally important
for teachers and for library staff. But no, the answer is no, I haven't.
Cheryl:
Okay. Do you belong to any organizations related to [inaudible 00:08:24]?
Maureen Scanlon:
Yes, actually, I do. I belong to a Fatima organization, which is really for school administrators who
support instructional materials and resources, but that's closely tied to what I do with media library
services and I also belong to the Fasten group, which is the organization for school library medias, and
that group is really supportive and connects me with current information, including legislation that
pertains to library media services in Florida.
Cheryl:
Okay. Can you describe your experiences as a district administrator tasked with supporting school
libraries?
Maureen Scanlon:
Again, I think this has just been one of the areas that I struggle with the most, and feel like I need to
experience the most growth, I hope, which will come from pursuing this research topic.
Maureen Scanlon:
It is a challenge because there are so many varying levels of both knowledge, experience, and training in
regards to implementing a library program. We have some school libraries that are supported primarily
by volunteer staff, and some that have a certified media specialist who has a degree in library sciences.
Maureen Scanlon:
So that's quite a wide range, and I'm still trying to figure out how to best support all of the staff in our
school to benefit our students.
Cheryl:
Okay. What would you like to see improved in the school library [inaudible 00:09:55]?
Maureen Scanlon:
If I could see one thing improved, I would definitely say it would be the access that students have to
materials. We still, I know that we're living in a digital age and that the assumption, sometimes, is that
students have access to all of these wonderful resources because we're connected to technology, and
have easy access to eBooks and resources.
Maureen Scanlon:
However, there are still many, many students that don't have books in their home, and that don't have
access to the internet or technology. And the only way that those students will get an equitable
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education is to have access to those resources in their school library. So that's definitely, probably my
number one goal, is to increase access.
Cheryl:
Is there anything you expect to discover as a result of your research study?
Maureen Scanlon:
I really hope that I discover some excellent strategies and things that schools are doing to excite
students about coming to the library, and what they're doing to excite students about reading. And
hopefully be able to get some ideas that I can share with other schools in the district, so that we can all
focus on supporting our students and literacy.
Cheryl:
And finally, do you have any comments you want to add before you begin your research?
Maureen Scanlon:
No, I don't think so. I think I've talked quite a lot, I tend to do that. So I think I covered everything. Is
there anything that you think I missed out on?
Cheryl:
No, I cannot think of anything either.
Maureen Scanlon:
Okay. Thank you for helping me with this, Cheryl. I really appreciate it. I'm going to go ahead and stop
the recording now.
Cheryl:
Okay.
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Dear Participant (Insert Name),
Thank you for taking the time to participate in an interview to help me with my research. I truly
appreciated it.
At the time of the interview I mentioned that you would have an opportunity to review the
transcripts of your interview. This is an important part of the process to help ensure accuracy of
your responses.
Attached you will find a copy of the transcript.
As I explained when we met, for confidentiality, I have password protected the file and will send
you the password in a separate e-mail or text message.
Please take some time to review your transcript carefully. If you find that the transcript did not
capture what you said or your intention accurately, please let me know.
If you have any questions, please feel free to contact me via phone or email.
Thank you again for helping me with my research study.
All the best,

Maureen Scanlan
Doctoral Candidate
University of Central Florida
maureenscanlan@knights.ucf.edu
321-279-7928
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Page 1 of 1

EXPLANATION OF RESEARCH
Title of Project: Effective Pedagogical Practices in Elementary School Libraries: An Appreciative Inquiry
Approach
Principal Investigator: Maureen I. Scanlan
Faculty Supervisor: Dr. Suzanne Martin
____________________________________________________________________________________
Dear Library Media Staff/Library Media Supervisor:
You are being invited to take part in a research study. Your participation in this study is voluntary and any
personal or school identifiable information will remain confidential. You must be 18 years of age or older
to participate in this study and work in the elementary school library full or part-time or supervise the
school library program in a Seminole County Public School.
The purpose of this research study is to identify effective pedagogical practices within elementary school
library media programs and to understand how the school library program contributes to the
comprehensive school literacy plan. This study seeks to understand what is working well in the district
using an Appreciative Inquiry Approach.
Participants will be asked to respond to interview questions, which should take no more than 30 minutes
of your time. The interview will take place in-person at an agreed upon location that is convenient for you,
such as your school site or public venue, before or after your duty day. Interviews may also be conducted
via phone or video call. You will be audio recorded during the interview. If you do not want to be
recorded, you will not be able to participate in this study. All recordings will be kept on a locked device
and will be password protected. The recording will be erased or destroyed after data analysis.
If you have questions, concerns, or complaints please contact: Maureen Scanlan, Doctoral Candidate,
Curriculum and Instruction, College of Community Innovation and Education, (321) 279-7928 or by email
at maureenscanlan@knights.ucf.edu or Dr. Suzanne Martin, Dissertation Chair, College of Community
Innovation and Education (407) 823-4260 or by email at suzanne.martin@ucf.edu.
IRB contact about your rights in this study or to report a complaint: If you have questions about your
rights as a research participant, or have concerns about the conduct of this study, please contact Institutional
Review Board (IRB), University of Central Florida, Office of Research, 12201 Research Parkway, Suite 501,
Orlando, FL 32826-3246 or by telephone at (407) 823-2901, or email irb@ucf.edu.

Select NO if you do not wish to participate in this research study:
󠅞 Yes, I am at least 18 years of age and agree to participate.
󠅞 No, I am under 18 or do not wish to participate
123

Page 1 of 1

EXPLANATION OF RESEARCH
Title of Project: Effective Pedagogical Practices in Elementary School Libraries: An Appreciative Inquiry Approach
Principal Investigator: Maureen I. Scanlan
Faculty Supervisor: Dr. Suzanne Martin
____________________________________________________________________________________
Dear Library Media Staff/Library Media Supervisor:
You are being invited to take part in a research study. Your participation in this study is voluntary and any
personal or school identifiable information will remain confidential. You must be 18 years of age or older
to participate in this study and currently employed in an elementary school library full or part-time or as
the supervisor of the school library program in a Seminole County Public School.
The purpose of this research study is to identify effective pedagogical practices within elementary school
library media programs and to understand how the school library program contributes to the
comprehensive school literacy plan. This study seeks to understand what is working well in the district
using an Appreciative Inquiry Approach.
Participants are asked to complete a brief survey containing questions about the school library media
program as well as a few demographic questions. The survey should take no more than 15 minutes of
your time. The survey may be completed in print (copy included) or online via the link below. Should you
decide to complete the print copy of the survey, please return using the enclosed self-addressed
envelope.

http://ucf.qualtrics.com/jfe/form/SV_9EQ3IJjhmWdLm1D
If you have questions, concerns, or complaints please contact: Maureen Scanlan, Doctoral Candidate,
Curriculum and Instruction, College of Community Innovation and Education, (321) 279-7928 or by email
at maureenscanlan@knights.ucf.edu or Dr. Suzanne Martin, Dissertation Chair, College of Community
Innovation and Education, (407) 823-4260 or by email at suzanne.martin@ucf.edu.
IRB contact about your rights in this study or to report a complaint: If you have questions about your
rights as a research participant, or have concerns about the conduct of this study, please contact Institutional
Review Board (IRB), University of Central Florida, Office of Research, 12201 Research Parkway, Suite 501,
Orlando, FL 32826-3246 or by telephone at (407) 823-2901, or email irb@ucf.edu.

Select NO if you do not wish to participate in this research study:
󠅞 Yes, I am at least 18 years of age and agree to participate.
󠅞 No, I am under 18 or do not wish to participate
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Open Code
Has a love of
reading
Loves children
connecting to
books
Always loved
reading and
libraries
Always wanted to
be an educator
Reading as an
escape

Participant and
Properties
P10
Reading
interventionist,
media center
Reading as an
escape

Examples of participants words

P9
Public librarian,
public school
librarian

You might see a child reading a particular book and you’ll
say, ‘Oh, well this series is very similar. You’re getting a
little older and might like this series’ or Oh I see you like
that author. And do you know that he or she also wrote
this?

Worked in a library
and got paid to go
to grad school

P10
I’ve always love reading
Reading was my escape
Matilda pulling the wagon, with books
Maxed out library books

P9
Worked in the public library system in the children’s
department; then worked in an elementary school

Knew from a young
age – wanted to
My father always read to me, so I just grew up doing the
change
same and to me that was fun And I love the fact that our
experiences
library here, our local library, it’s not quiet, there’s
activity and everything.
P7
I pretty much always have been in libraries. They were
very important when I was a child. It’s always been an
important part of my life
Safe space where you feel like you can go an enjoy
yourself
P6
Not everyone has always loved reading like me, so how
are we going to increase opportunities for student to
enjoy reading
P5
I’ve always loved books
P4
I always wanted to be in education
We had a major initiative to promote the love of reading.
And my kids will repeat it after you. The more you read,
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Connecting with
reading materials

P10
Sunshine State
Reading Program

P10
I love seeing the kids get excited about reading, and the
Sunshine State Reading program
P3
Seeing kids hunt for a book that interests them…
P2
Sunshine State books, we do a big Sunshine State book
kickoff and so forth
Help the students read the sunshine state books as far as
keeping a reading log…they get to go to an ice cream
party

PTA provides
support

P10
Buys books for the
media center

P10
The PTA purchases them every year [Sunshine State
Books]
P5
Our PTA also funds book events
P7
PTA is good at helping out during the book fair with
volunteers
P4
We have one of our PTA officers, every single day he’s in
the media center supporting us on multiple days
P3
PTA have support our media centers

Guest Speakers

Collaboration
with teachers

P10
Sunshine State
program
P10
Give information
to teachers

P2
The PTA definitely supports our book fairs, which in turn
helps us buy additional books for our library
P10
Guest speakers a month that you can view on Facebook
and I give that information to the teachers.
P10
I’m funneling information that I’m given to the teachers. I
see that as one of my big responsibilities.
P1
The key players is always the classroom teacher.
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Multiple
Responsibilities

Community
Readers
Community
influence

Lively learning
environment

P10
Duties other than
the Media Center

P10
Older community
members and high
schools read to
students

P10
Rambunctious full
of children

Hub of the school
P5
Center of
academics

P10
I have to be in the dining room for three hours
I have bus duty and talk with the kids and they bring me
books to return
P10
Every Wednesday they come in and [high school] comes
on Wednesday They pull first and second graders.
P5
Our community finds it important here. I means that’s
why we’ve always had a media specialist.
P2
So the community supports our library being open over
the summertime
P10
It’s a rambunctious full of children place The students and
some of them had been students they come in an read to
our younger children.
P5
It’s the hub of my school. I do want the media center to
continue to be kind of that hub for our school where
students want to go.
P4
It is the nucleus of our school and we treat it as such.
P3
It should be the center of the school. A hub like a meeting
place

Technology in the
media center
Horizon check
out
Managing
computer is time
consuming

P10
Labs and 3D
printers available
and iReady labtops
Two computer set
up for check out
P9

P2
It’s a part of our culture. It’s just a given that you are
going to the library.
P10
We have four labs and one of them has a 3-D printer, one
has iReady laptops.
on the Horizon system, we have two computers set up
just for Horizons”
P9
even though I’m am the media specialist, I tend to do
more technical stuff”
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Principals
advocates for
reading

P10
Literacy nights, TV
announcements

Events in the
Media Center

Creates schedule
for teachers to
bring students into
the library
Book fairs several
times a year

Scholastic Book
Fair

P10
She’s always been an advocate of reading herself. When
we have the Dr. Seuss day, she’s always on TV. We have
literacy week, and a literacy night for parents.

P10
We have the book fair. When the PTA has the book fair,
we have it in [the media center]. It’s a large multipurpose
room as far as everything that comes in an out. We have
our staff meetings in there too.
P8
We have backpack night; it’s like a reading backpack The
kids get a little kit of books that they can read at home
with their parents. We have the book fair in here too
P5
Our scholastic book fairs that they put on go directly to
the media center. Our homeless or our most at risk
highest needs students get a free book from that book
fair.
P5
There’s a coin challenge that we do that kind of gets us
doing with the book fair
P3
The biggest driving force in that has been our scholastic
book fairs

Volunteers
Need for
volunteers
Community
donates books to
the school

P10
Parent volunteers
help with books
P9
We can’t do it
without them

P1
We have made that connection with Scholastic
`P10
A parent volunteer I have, she has her own little book
club with first graders
P9
We can’t work without our volunteer though. If we didn’t
have a full time volunteer it’d be a lot harder and so I
can’t imagine how it is at schools that don’t have anybody
P8
Volunteers support during events, like the book fair
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Promotion of the
school library

P10
Posters, websites,
twitter, PTA
facebook

P10
We advertise by posters and we advertise by our
websites
We have rolling advertisement on the smart TVs
We have the rolling screen and we have a book fair and
the date
P9
We promote things on a monthly basis
P6
No only for scholastic book fairs
P5
The PTA Facebook page is big

Concern about
funding and
position
Principal
decisions
regarding
positions

P10
Full-time staffing
needed
P9
Go back and forth
between
ETF/Coaches and
media specialist

Staffing concerns

P3
We remind students to read their Sunshine State books
P10
I feel sorry for the teachers
In a perfect world, we’d have a person to help the
students
P9
I went back and forth because of funding. Sometimes I
would be 100% media specialist, sometimes I would be
100% ETF, sometimes I would be 50-50 just depending

Less support
Losing position
Dual positions
Media position is
critical

Divided between
multiple positions

But that’s the thing they do when they combine the ETF
and the media jobs, which like I said it’s really sad
In all honesty, and I’ll just be real honest with it, you don’t
do either job well. That’s the thing.
P8
This year has been a little bit different because this year I
lost my assistant.
I probably spend half my time in the library and the other
half split between various roles that I have
Honestly I just need an assistant.
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P6
I kind of bounce back and forth between media and
reading coach, and way more time reading coach actually
P5
And the media specialist is pivotal. It’s pivotal. It’s not the
same, I think, as having an assistant.
…I want to see that kids with more opportunities. I mean,
if we’re reading then we can see beyond our five mile
radius. I believe that.
P4
It is staffed by our paraprofessional and our ETF person
who is a former media specialist.
Resources

Funding for
books

Establishing a
better collection of
books

P9
it’s more of a browsing collection than it is to do with a
collection” broken down by genres

Need funding for
books

P7
I would need more funding to replace books and to keep
up with current literature.

Student Choice

Students should
have freedom to
select books of
interest

P9
I feel like once the students find one book they enjoy by
going to the genre, they’re now seeing other books that
are in that area

Appealing to
students

Importance of
having books of
interest

Juvenile fiction – it was a good way to bring those kids
that were done with the picture books and make them
feel exited that they were moving on into the chapter
books

Genrification

P8
I would say a lot of our non-readers have started to read
because they found something that was interesting to
Making it easier for them
students to access
high interest books P7
When I have a student who discovers that series or genre
that just sparks their interest
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P3
Stars for reading and it’s like a little in school library that
they can pick a book from and keep
Collaboration
with teachers

Working with
teachers to
support literacy

P9
We work with the teachers. I will pull multiple books of
each genres and they’ll all sit down and read it
P8
I’m sharing with them about our OverDrive system and
how we have the ability check out books
I compile lists of books on a certain topic or subject they
doing for a project

Dream library

More time needed

Connection to
school and
education

Always grew up
around schools

Reading to
students

Reading is
important part of
the role

Principal support

Principal advocates
and supports
reading

P7
I’ve been able to pull books for them for different lessons
that’s they’ve done or different topics they’ve bene
studying
P9
I would like to come in and be able to spend more time. I
would like to be able to pull books and be able to
recommend books to students
P8
I’ve been in school my entire life. My dad was an
administrator and my mom was a preschool teacher…so
education has kind of been my life
P8
Reading to kindergarten and first grade. I like to play
around with and it give them different voices to get them
interested in reading
P8
The principal is a firm believer in what we do here in the
library

Student come to
the library on a
regular schedule

P2
I have a book club. I have quick book talks with students
P7
K-2 come every six school days, 3,4, and 5 come every
seven school days

Scheduling
students

P6
Students come in at their scheduled time with their
teacher

132

P3
Stars for reading and it’s like a little in school library that
they can pick a book from and keep
Collaboration
with teachers

Working with
teachers to
support literacy

P9
We work with the teachers. I will pull multiple books of
each genres and they’ll all sit down and read it
P8
I’m sharing with them about our OverDrive system and
how we have the ability check out books
I compile lists of books on a certain topic or subject they
doing for a project

Dream library

More time needed

Connection to
school and
education

Always grew up
around schools

Reading to
students

Reading is
important part of
the role

Principal support

Principal advocates
and supports
reading

P7
I’ve been able to pull books for them for different lessons
that’s they’ve done or different topics they’ve bene
studying
P9
I would like to come in and be able to spend more time. I
would like to be able to pull books and be able to
recommend books to students
P8
I’ve been in school my entire life. My dad was an
administrator and my mom was a preschool teacher…so
education has kind of been my life
P8
Reading to kindergarten and first grade. I like to play
around with and it give them different voices to get them
interested in reading
P8
The principal is a firm believer in what we do here in the
library

Student come to
the library on a
regular schedule

P2
I have a book club. I have quick book talks with students
P7
K-2 come every six school days, 3,4, and 5 come every
seven school days

Scheduling
students

P6
Students come in at their scheduled time with their
teacher
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Connecting with
student

Talking about
books

P4
It’s very simple. I eat lunch with them every single
Wednesday, one of the questions I always ask them is,
“what’s your favorite book”
P1
The willingness to make adjustments to best meet our
students needs and their demographics

Open access

Library is open to
students

We had our art teacher join us in allowing students to
create their own little boxes….
little space at home that they would have their own
books.
P4
We also have open access to the media center at all
times. Teachers can schedule time on a google form.
P2
We encourage every class to come to the library weekly
and every child check out books.

Reading was a
struggle

Wanted to help
other students
appreciate
reading/grow
confidence

We have extended hours and are open during the
summer
P2
Actually, reading was a struggle for me, but it made me
want to be a better reader
P8
I hated reading, but that works to my advantage
P1
I realize there was a point at time when I was in second
grade and I was in a pullout group
But ended up loving reading

Love of Reading – 8
Resources - 8
Community - 8
Support – 7
Funding - 7
Environment - 14
Total 52 codes
6 themes
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Qualitative Data
THEMES

Quantitative Data
CONSTRUCT VARIABLES

Environment
•
Reading daily
•
Positive environment
•
Organization to appeal to students
•
Student interests
•
Hub of the school
•
Nucleus of the school
•
Noticing student reading habits
•
Talking to kids about reading
Resources
•
Accurate, current, relevant resources
•
Print and digital resources
•
Student choice
•
Series and genre
•
Students finding books of interest
•
Access – taking books home
Support
•
Support from teachers and administrators
•
PTA
•
Model reading
•
Community supports reading
•
Principal supports the library program
•
Activities to encourage reading
Community
•
Scholastic Book Fairs
•
Community Reading together
•
Town center, the hub
•
Activities to bring students together to
collaborate
•
Volunteers support library
Funding - barrier
•
Lack of funding for position
•
Teachers overburdened
•
Library staff overburdened
Love of Reading
•
passion for reading
•
need for students to enjoy reading
•
determination/dedication
•
responsibility to support student literacy
•
value of the library
•
impart love of reading to students
•
increase access to materials / resources

Assessing School Literacy Practices
•
Reading Enjoyment – 86.7%
•
Relatable materials – 76.6%
•
Access to materials – 100%
•
Support – 53.3%
•
Model reading – 83.3%
•
Enthusiasm – 76.6%
•
Library access – 60%
•
Reading time – 60%
•
Pleasure reading – 73.3%
Type of Schedule
63% - mixed schedule - provides access and consistency in
access
Evaluating Instruction
•
Enhance student achievement planned program
•
Instruction – 56%
•
Partnerships – PTA, etc. – 63.3%
•
Inst. On skills – 43%
•
Lit. inst. 66.7%
Curriculum Assessment Support
•
Supports student instruction
•
Reading guidance – 80%
•
Prof. devl – 43.3%
•
SIP – 56.7%
Resource Management
•
Collection – 90%
•
Organization – 90%
•
Acquisition of Mat. 90%
•
Maintenance – 90%
Program Administration
•
Well-staffed and funded program
•
Full-time staff – 60%
•
Funding – 33.3%
•
Flexible access – 60%
•
Website – 26.7
•
Techn supp – 70%
•
Manage tech – 70%
•
Evaluations conducted – 43.3%
Environment
•
Inviting accessible, stimulating for collaborative
and individual experiences
•
Flexible space – 83.3%
•
Flexible furniture – 76.6%
•
Culture – 70%
Advocacy
•
Initiatives promoted throughout community
•
Communication, etc. 26.6%
•
Community involvement – 62.7%
•
Professional organizations – 36.7
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